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PROBLEM BEHAVIOR OF ADOLESCENTS IN HONG KONG:

A Socio-cultural Perspective

In the last decade or so, the upsurge in juvenile crime has
drawn trem'endous attention from people from all walks of life in the
community.l It is ‘the major concern of not only the parents, teachers
and social workers but also the general public at large. An investigation
into the causes of crimes among young people is required before pre-
ventive and remedial measures are to be taken.

In explaining delinquency, the biological theory (McCord, 1958)
has lost popularity (Chu and Yang, 1978) because biological factors
cannot account for the occurrence of most delinquent behavior (Owen,
1972). On the other hand, social and cultural perspectives on delin-
quency are given more and more emphasis. Theories of delinquency

that stress social and cultural factors are, however, quite diversified.

lln view of the rising trendin juvenile delinquency in the early 70's,

the Government set up a sub-committee to study the social causes of
crime in March, 1973 in the hope of finding a solution to the problem.
As a result, Agnes Ng of the Social Research Centre of The Chinese
University of Hong Kong was commissioned by the sub-committee to
conduct a research on the social causes of violent crime among young
people in Hong Kong. The research report was published in 1975. A
number of factors of juvenile delinquency were identified and some
recommendations were proposed to curb the increase in juvenile crime.
In the following years, the problem of delinquency continued to be a
hot topic of discussion in the community. On 1lst October 1980, the
Governor in his speech at the Legislative Council expressed deep
concern regarding the big increase in juvenile crimes and described
the phenomenon as "disturbing and bewildering." A working group
under the Fight Crime Committee was formed thereafter to look further
into the possible causes of upsurge in juvenile crime. The report of
the working group was published in 1981. Since then, the problem of
delinquency has again drawn the response from community leaders and
the general public.



At least three models can be identified. The cultural deviance models
(Sutherland, 1937; Sellin, 1938; Miller, 1958) contend that delinquent
behavior is learnt from subcultures whose value and patterns of

behavior are defined as deviant by the legal system. Thus, the social-

ization process in the social environment, that is, the family, the school,

the neighborhood, and the peer group is considered to have a strong
impact on the individual in developing delinquent acts. The control
models (Nye, 1958; Reiss, 1951; Hirschi, 1969) argue that delinquent
behavior occurs when one's bond to society is weakened or broken
down. The individual tends to commit crime when personal and social
controls fail to exert pressure to prevent him or her from violating the
rules and norms of society. A combination of the cultural deviance
models and the control models, referred to as the mixed models (Shaw
and McKay, 1969; Cohen, 1955, 1966; Cloward and Ohlin, 1960) agree
that one of the major causes of delinquency is weakening or breaking
down of one's social bond, leading to the decline or absence of personal
and social controls. They maintain that for most young people, they
would not turn into a delinquent without being involved in and being
influenced by a delinquent subculture.

In Hong Kong, a few research projects were carried out in the
60's and early 70's to study the problem of young offenders. (Chang,
1966; Ng, 1971; Chau, 1973; HKDPAS, 1974) However, these studies
either suffered from methodological problems leading to unknown
reliability of the findings, or failed to delineate the major causes of

juvenile delinquency in Hong Kong (Ng, 1975). In subsequent

years, three major studies (Ng, 1975, 1980; WGOJC, 1981) were
conducted to fill the knowledge gap in the causes of juvenile crime.
Consistent with the socio-cultural theories of delinquency, it was found
that the preconditions of delinquency include unfavorable family
relationships, undesirable peer group associations, poor choice of

free time activities and inadequate moral development, while the
immediate factor contributing to delinquent behavior are the involvement
with triad gangs and dropping out of school. It was also found that
the changing educational system, the rising cost of living, the higher
unemployment rate, the large influx of immigrants, fashions/crazes that
encourage desires for luxuries, increased opportunity for petty theft
(such as the growing number of supermarkets) are among the possible
factors that account for the rise in juvenile crime. In light of the
complex nature of the problem of deviance among young people, its
sources are confirmed to be multifactorial.

The local studies discussed above focused on crime and delin-
quency, the targets of investigation were youngsters who broke thelaw
and were convictedin the court. However, there are many more young
people who are not legally defined as delinquents but who have demon-

strated problembehavior and have a potential to turn to unlawful ac:ts.2

2According to a survey on "Incidence of Unruly and Delinquency Behavior
of Pupil in Schools" conducted by the Education Department of Hong
Kong Government, more than 55,000 cases of unruly and delinquent
behavior were committed by 34,500 secondary students during the first
four months of 1982. South China Morning Post, December 3, 1982, p.l.



This group of problem youth is definitely much larger than that of the
legally defined delinquents and thus worth studying in terms of their
problem behavior. In the past years, although public discussion on
the problem behavior of youth have been rampant, systematic study on
the subject is scant. The only study that can be cited here is a survey
on incidence of unruly and delinquent behavior of pupils in school.3
The survey was mainly descriptive and based on statistics submitted by
school principals. While it revealed the general situation of problem
behavior among students, the focus of the survey was not to explain
problem behavior.

The main purpose of this research, therefore, is to study the
factors that are likely to increase the probability of occurrence of pro-
blem behavior among adolescents in Hong Kong. The basic assumption
underlying this research is that problem behavior, defined here to
include deviant behavior such as stealing, fighting, intimidation,
malicious damage to public property, disciplinary offences in school,
etc., can have a strong correlation with criminal or delinquent behavior.
It is considered proper and logical to adopt the social-cultural perspec-
tive of delinquency as the theoretical frame of reference in the study of
problem behavior. Furthermore, the multiple causation model (Glueck
and Glueck, 1950) as validated in previous local studies will be employed,
that is, to explore the major possible sources of problem behavior from

different directions.

3

The survey was conducted by the Education Department, Hong Kong
Government in 1982. Initial findings were reported in South China
Morning Post, December 3, 1982, p.1l; 38.

Method

Data for this study come from an extensive questionnaire
survey of a probability sample of secondary school students in Hong
Kong. In early November 1982, 40 schools were chosen randomly from
a total of 430 secondary schools recorded in a list provided by the
Department of Education. With the help of the Department, 38 schools
were willing to participate in the study. Subsequent contacts were
made with individual schools to work out a time convenient for them so
that we could make the field visits. At the same time, information on
each form in every school was also gathered. By means of random
sampling, two classes of students were selected from each school to be
included in the final sample of students, thus giving a total of 76 classes
that ranged from the lowest to the highest grades in the schools.

As several researchers with different interest were involved in
the study on adolescent mentality, the large number of question items
thus devised for practical purposes had to be grouped into two separate
questionnaires. The main criterion employed in the partition process
was affinity in content. The two questionnaires, however, share a
common set of items that serve to identify the socio-demographic
characteristics of the respondents. As such, each questionnaire is a
self-contained instrument for research.

Field work started in mid-December, 1982 and lasted until late
January, 1983. During each school visit, two field workers were
assigned to distribute the two questionnaires--Questionnaire A and

Questionnaire B--randomly to all the students in each class. The



students were told to fill in the questionnaires by themselves. The Table 1. Problem Behavior®and the Freguency

» Distribution of Respondents
field workers were on hand to help in case of doubts about specific

questions. Each student, however, was asked to answer only one of Number of Problem
. . : . Behavior Committed N ®
the two questionnaires. At the end of the exercise, 1,466 of Question-
naire A and 1,407 copies of Questionnaire B were collected, out of 0 121 (Promising Students) 8.3
_ . . . . . _ 1 158 10.8
which two copies of Questionnaire A and four copies of Questionnaire B
2 226 15.4
had to be discarded owing to incompleteness. In all, the final sample 3 242 16.5
of respondents for Questionnaire A is 1,464 and that for Questionnaire 4 173 11.8
. 5 166 11.3
B is 1,403.
6 107 7.3
The finding reported in this article are based on 270 cases 7 73 5.0
selected from the subjects responding to Questionnaire A. The criterion 8 495 3.3
9 34 2.3
for selection is the number of problem behavior that have been committed -
10 28 1.9
by respondents. 149 of them who have committed eight or more of the 11 18 1.2
. X . . N t(149 Problem Students)
fifteen problem behaviors listed below were placed in the 'problem 12 8 0.5
) _ 13 6 0.4
group'; 121 who have committed none of the problem behaviors were - 3
14 4 0.
put in the 'promising group'. The following table provides a summary 15 2 0.1
of the 15 problem behaviors and the distribution of respondents in the missing 49 3.3
number of problem behavior comitted.
TOTAL 1,464 100.0
*The 15 problem behaviors include:
1. Stealing or Shop-lifting 10. Involvement in gambling
2. Fighting 11. Drinking ligquor
3. Intimidation 12. Smoking cigarettes
4. Malicious damage to public 13. Habitually jumping the gqueue
property 14. Habitually inattentive in
5. Demerit imposed by school class
6. Habitual truancy 15. Failure to submit homework
7. Cheating on time

8. Dishonesty in examinations
9. Habitual use of foul language



The purpose of creating the smaller sample (N=270) from the
larger one (N=1,464) is to facilitate the analysis of how the 'problem
students' differ from the 'promising students'. Tests will be carried
out to identify the factors that possibly contribute to problem behavior
in the social environment, which include questions designed in the
areas of family relationship, peer group associations, and personal and
social values.

The problem behaviors as listed in Table 1 were constructed
with reference to the measurement used in a study carried out in Taiwan
(Yang, 1978). They were adopted after discussions with school teachers
and discipline masters of three schools (one government, one subsidized
and one private) who strongly felt that these 15 types of behavior were
commonly committed by problem students in their schools. The decision
to use eight problem behaviors as the cutting point is arbitrary; but
teachers and discipline masters consulted believed that children who
have demonstrated eight or more problem behaviors are definitely con-
sidered problem students in their schools.

Since this study used a self-administered instrument, there is
the question of the validity of the self-reported responses on problem
behavior. In a study on delinquency (Hirschi, 1969), the self-reported
items used as measures of delinquency were proved to be valid, which
were able to differentiate between boys known to differ on some
independently measured aspect of delinquency. In the present research,
a small experiment was done in a school before the research project was

carried out. Twelve children from middle one to middle four who were

- 9 -

considered problem students by the school authority were interviewed
by the researchers. At the same time, they were requested to fill out
a questionnaire consisting of a number of problem behavior. In order
to avoid their suspicion about the interview which might bias their
responses, some good students were also interviewed and asked to fill
out the same questionnaire. Checking their self-reported problem
behaviors with those listed in their files and with those known to the
school teachers, it was found that 90% of their responses were true.
Such a finding strengthened the belief that self-reported responses to

items on problem behavior are valid.



Results and Discussion

A profile of the respondents

The distribution of respondents by sex, form (which is also
indicative of age, normally the age of Form 3/Middle 3 students is 14),
school type (differentiated by language of instruction and mode of

financing) is shown in Table 2.

Table 2. Characteristics of Respondents

(N=270) (N=1,464)
N % %
Sex
Male 162 59.9 52.0
Female 108 40.1 48.0
Form
Form 3/Middle 3 & below 204 75.6 66.0
Form 4/Middle 4 & above 66 24.4 34.0
School Type (by language of instruction) .
Chinese Middle School 46 17.1 16.5
Anglo-Chinese School 176 65.1 67.0
School with Chinese Middle & 48 17.8 16.5
Anglo~Chinese Section
School Type (by mode of financing)
Government, Subsidized & Aided 115 42.6 50.0
Private & Private Aided 155 57.4 50.0

A comparison is made between the smaller sample (N=270) used
for analysis in this paper and the larger one (N=1,464) drawn from the
population of secondary students in Hong Kong. These two samples are

comparable interms of respondents' sex, their classes and the types of
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schools they are studying. It has to be noted, however, that the
smaller sample is in no way representative of the larger sample as far
as their behavioral patterns are concerned. In fact, the smaller sample
consists of the extreme cases of the larger sample - about 10% of the
most "promising students" and another 10% of the most "problematic

students".

Family relationship

The family is universally considered one of the most important
social organizations in shaping child behavior. Its unique role as a
socializing agent transmits socially acceptable norms and values which
the child internalizes. Furthermore, the family provides both emotional
and material support for the child to meet challenges that lie ahead.
Whether or not a family can adequately perform its socializing function
and provides the kind of support that a child needs depends very much
on the family relationship, which may affect the ocurrence of problem
behavior. This paper assumes that poor family relationship is associated
with problem behavior among secondary students. The poorer the family
relationship a child has, the more likely he will have problem behavior.

Three general statements were used to measure family relation-
ship in this study and the results are shown in Table 3.

It was found that more problem students than promising students
had very poor or poor relationship with their parents; and fewer problem
students than promising students felt that their family is more harmonious
than the average family. The summary score indicates the same direction,

with more problem students having negative family relationship than the
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promising students do. All but one of the chi-square statistics are
significant at 0,01 level. In addition to the three statements, another
two questions related to family relationship were given similar responses
(not shown in the table). Fewer problem students (5.6%) than promising
students (39.1%) said when faced with difficulties or problems, they
would immediately seek help from their parent(s); and fewer problem
students (25.2%) than promising students (40%) felt that the family,
compared with school, friends and mass media, had the greatest impact
on their thinking and behavior. The assumption that poor family
relationship is associated with problem behavior is thus confirmed.

Table 3. "Problem" and "Promising” Students'
Responses to Statements on Family Relationship

Problem Promising
Students Students
% %

Generally speaking, my V.Good/Good 56.5 8%2.2

relationship with my V.Poor/Poor 43.5 17.8

father is: (N=147) (N=118)
%2=18.74

Generally speaking, my V.Good/Good 67.6 87.1

relationship with my V.Poor/Poor 32.4 12.9

mother is: (N=145) (N=116)
%2=12.45

I feel that my family is Strongly Agree/Agree 51.7 69.5

more harmonious than Strongly , .
; 3 Disagree 48.3 30.5
Disagree’

the average family isagr (N=143) (N=118)
X2=7.74%

Summary Score (Based on High/Positive 38.1 60.7

the responses to the Low/Negative 61.9 39.3

preceding statements) (N=139) (N=112)
%2=11.78

Notes: The chi-square values with one asterisk sign are significant
at 0.05 level; those without any asterisk sign are significant
at 0.01 level. The Alpha value of the summary score is 0.62.
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The findings presented above are consistent with those found
in other research on delinquent behavior. Non-offenders generally
perceived that they had a more favorable and consistent relationship
with their family members than had the offenders. In particular,
parent-child relationship, though it might be conditioned by the
relationship between parents, had its own bearing upon the tendency
to delinquency (Ng, 1975). Along the same line of thinking, the
hypothesis that a disruptive family relationship, including family
variables such as parental educational expectation for sons, maternal
discipline, marital relationship, parental expectation on son's future
achievement, and housework behavior was supported by empirical data
(Ng, 1980). The generation gap between young people "at risk" and
their parents appeared to be growing (WGOJC, 1981).

Having concluded that poor family relationship contributes to
problem behavior, what leads a family to having poor relationship among
its members needs to be explored. One possible factor is the changing
family structure from the extended or stable stem family to the small
nuclear family, resulting in inadequate parental care and supervision
and unsatisfactory parent/child relationship and communication.4 This

view is a subjective observation of local social workers; nonetheless, it

4 . : .
Hong Kong Council of Social Service Ad hoc Working Group on the

Prevention of Juvenile Delinquency, "Change in the Family System and
Its Relationship with Juvenile Care." Memeograph, March 2, 1981.
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was supported by the findings of a number of local studies on the

family. 5

Peer group associations

Parents' influence gradually decreases when the child is moving
toward adolescence. Conversely, peer group influence is on the increase.
In this study, 32.3% of the students felt that friends, compared with the
family, school and the mass media, had the greatest impact on their
thinking and behavior. 61.9% of them said when faced with difficulties
or problems, they would immediately seek help from siblings, friends or
school-mates. The significance of the peer group lies in the fact that on
the one hand, it satisfies the common human need of being accepted,
recognized and appreciated by equals; and on the other hand, it
socializes the child into the subculture of the peer group. If the group
conforms to values and norms that are different and conflicting with
those of the larger society, the child tends to deviate. The hypothesis
to be tested is that peer group association is related to problem

behavior.

5See, for example, F.M. Wong, "Family Structure and Processes in Hong
Kong," in Hong Kong: Economic, Social and Political Studies in
Development, (Hamburg: M.E. Sharpe, Inc., 1979), pp. 95-121; The Boys'
and Girls' Club Association of Hong Kong, the Hong Kong Professional
Teachers' Union, the Graduate Association of Colleges of Education,
"Students' Use of Leisure in Hong Kong," 1979; The Boys' and Girls'
Club Association of Hong Kong, Hong Kong University Students' Union
Psychological Society, "The Child's Perception of the Parental Role,"
1979; YWCA and Shue Yan College, "The Need of Working Mothers and
their Preschool Age Children in the Tsz Wan Shan Estate,™ 1979.
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In order to measure peer group influence, five statements/
questions were designed in three areas: relationship with siblings, types
of friends associated, and types of extracurricular activities participated.
It is assumed that siblings help the family transmit socially acceptable
norms, thus good sibling relationship will enhance this family function
to keep the child away from bad influences. It is also assumed that
associating with friends with poor academic performance and triad
membership will increase the chance of having problem behavior.
Participating in summer youth programs and youth centers' activities
is considered desirable because proper guidance is available from social
workers. The findings are presented in Table 4.

For the first four statements/questions, there is a significant
difference between the two groups' responses. More problem students
than promising students stated that they had very poor or poor relation-
ship with their siblings; that their best friend's academic performance
was very poor or poor; that they had friend(s) who are member(s) of
triad societies; and that they rarely or never took part in summer youth
programs. In particular, the relationship between group membership
(i.e., problem group and promising group) and the response to the
question on "Do you have friend(s) who are members of triad societies?"
is very strong. 53.2% of the problem students answered with yes, while
only 2.6% of the promisingstudents gave the same answer. Previous
studies also lend support to such findings. It was discovered that about
half of the offenders (52.7%) had intimate friends in triads (Ng, 1975);

and a high proportion of juvenile offenders (48%) considered that there
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Table 4. "Problem" and "Promising" Students' Responses
to Statements on Peer Group Associations

Problem Promising
Students Students
% %

Generally speaking, my V.Good/Good  54.9 76.1
relationship with V.Poor/Poor 45.1 23.9
siblings is: (N=144) (N=113)

%2=11.53

The academic performance V.Good/Good 32.3 53.2

of my best friends is: V.Poor/Poor 67.7 46.8
(N=133) (N=111)
A2= 9.94

Do you have friend(s) who Yes 53.2 2.6
are member (s) of triad No 46.8 97.4
societies? (N=141) (N=117)

n2=75.32

How often do you V.Often/Sometimes 33.1 49.1
participate in youth Rarely/Never 66.9 50.9
programs? (N=133) (N=112)

2= 5.84%

How often do you V.Often/Sometimes 25.2 28.2
participate in youth Rarely/Never- 74.8 71.8
centers' or community (N=143) (N=117)
centers' activities? MN2= Q.17%*

Summary Score (based on High/Positive 34.5 74.4
the responses to the Low/Negative 65.5 25.6
preceding statements) (N=110) (N=90)

%?=30.02

Notes: The chi-squared values with one asterisk sign are significant
at 0.05 level; those without any asterisk sign are significant

at 0.01 level; those with two asterisk signs are not significant.

The Alpha value of the summary score is 0.39.
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were triad members among their classmates (WGOJC, 1981). In the
opinion of some people, the interpretation of such data should be
treated with caution. The reason is that differentiating between
genuine and fake triad societies or members is no easy task. For many
people, anyone who uses triad jargons or gestures is immediately
regarded as a triad member. Such persons, in fact, may not be triad
members or even associated with triad societies. While this view may
have some truth, it has not been substantiated empirically. The results
as shown in this study indicate that the difference in friends' involve-
ment in triads between the problem group and promising group is great
and significant. The belief that having friends who have triad involve-
ment is related to problem behavior is confirmed. What needs to be
explored further is how the problem students get to know triad friends
and what kind of influence they have from such friends.

The question on participation in youth or community center's
activities is the only one that has a very low chi square score,indicating
that there is no significant difference between the two groups of
students in joining the centers' activities. A side issue that needs to
be brought out here is the low attendance rate in the centers' programs
among problem and promising students (25.2% and 28.2% respectively).
In view of the increasing number of youth and community centers and
the introduction of outreaching social service in the past years, youth
workers and outreaching workers should keep their programs under
careful scrutiny to ensure that they are attractive to youngsters and

able to meet the needs of both problem and promising youth.
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Overall, the summary score which is based on the responses to
the five statements/questions shows that the quality of peer group
association is related to problem behavior. More problem students
(65.5%) than promising students (25.6%) had negative peer group

relationship or undesirable peer group association.

Personal and social values

Value orientations influence behavior. This statement is not
absolutely true, but it is very likely that one's behavior is always
determined by the type of values one chooses. Along this line of
thinking, it has been argued persuasively that whether one becomes
a delinquent or not depends on how much one is committed to social
norms and values (Nye, 1958; Hirschi, 1969). Locally, it has been
empirically confirmed that "the less the intensity with which an
individual is committed to conventional belief and attitudes, the more
likely he will become a delinquent." (Ng, 1980) .In contemporary
societies where there are no absolute standards for values and behavior,
it is difficult to judge what is right and what is wrong. However,
general consensus on certain socially acceptable values still can be
found. The proposition here is that socially acceptable values are
related to problem behavior. The more the adolescent conforms to
socially acceptable values, the less likely he will have problem behavior,

The questions were asked on the personal and social values of
the respondents, and the results are presented in Table 5.

The responses show a significant difference between the two

groups of students in their value orientations. More problem students
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demonstrate less conformity to socially acceptable values than promising
students do. The summary scores suggest that 81.5% of problem
students as compared to 40.5% of promising students score low in
conforming to socially acceptable values. Most of the chi-square
results are significant at 0.01 level; some are significant at 0.05

level. There is thus strong evidence that the relationship between

socially acceptable values and problem behavior exists in the population.



Table 5. "Problem" and "Promising" Students' Responses
to Statements on Personal and Social Values

Problem Promising
Students Students

Conclusion
This paper focuses on the study of problem behavior among

adolescents in school, which is a topic that has not been given the

% %
oninSh:;ld 26 re;)vcless strongf;rg?iigrzzl/rgi::gi:: g;g ;32 amount of attention it deserves. The data gathered in this study
oraer to achieve ° i
one's goal (N=146) (N=120) . . . ‘o
%2=26.25 support the hypotheses that family relationship, peer group associations,
Money is all mighty Strongly Agree/Agree  66.4 27.7 and personal and social values are associated with problem behavior.
strongly Disagree/Disagree 33.8 723 :
(N=14fii 33(22101) In general, problem students are found to be significantly different from
Adults give promises, Strongly Agree/Agree  55.3 36.3 promising students in the three independent variables under study.
but cannot keep strongly Disagree/Disagree 44.7 63.7
them (N=141) (N=113) These findings are congruent with those found in previous studies on
2= 8.38*
one should work Tess Strongly Agree/Agree  29.0 7.7 delinquency conducted both abroad and locally. Apparently the con-
, 3 .
enjoy more Storngly Disagree/Disagree 71.0 92.3 . . . o
I (N=145) (N=117) sistency is attributed partly to the similar nature of problem and
)%=17.36)
. ¥ st —_— /a 5. 1 5 & delinquent behavior, the former being generally defined normatively
Doing voluntary work rongly Agree/Agree . .
1s not worthy strongly Disagree/Disagree (N_G-i;a)i)% (N_Q‘](?iz) while the latter denoted legally.
%2=22.16 : — '
An understanding of the factors contributing to problem or
One should mind his Strongly Agree/Agree 44.3 25.5 .
own business Strongly Disagree/Disagree  55.7 74.5 delinquent behavior represents that first step in dealing with the pro-
(N=131) (N= 94)
3= 7.51% blem of delinquency. Further steps have to be taken as to how this
I am loyal and Strongly Agree/Agree 67.6 87.2
devoted to my strongly Disagree/Disagree  32.4 12.8 problem may be handled and minimized. In the past, concrete
parents (N=145) (N=117)
2=12.70 recommendations have been made and implemented to reduce the risk of
p
Give a second chance, Strongly Agree/Agree  42.4 47.4 . . . X . .
I am willing to be Strongly Disagree/Disagree  57.6 52.3 delinquency. For example the introduction or expansion of family life
given birth to m (N=139) (N=107) . . . . .
present family ¥ 2= 0,47%* education, outreaching social work and school social services. These
Home i: the best place ftrgr}gly Agr;]e;/Agree 233 gg;‘ social programs have their merits and advantages, however, they can
in the world strongly Disagree/Disagree . 5
= =115 .
e 14,;1_ 4(1\14* ) hardly remove the roots of delinquency.
Summary Score (based High/Positive 18.5 59.5 The findings in this study point to the importance of the famil
Y ( 1 g Y P P Yy
on the responses to Low/Negative 81.5 40.5
the preceding (N=110)  (N= 75) in shaping the values and behavior of the adolescent. While family
%2=30.51

statements)

Notes: The chi-squared values with one asterisk sign are significant relationship significantly affects adolescent behavior, the choice of peers

at 0.05 level; those without any asterisk sign are significant
at 0.01 level; those with two asterisk signs are not significant;
the Alpha value of the summary score is 0.47.
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and the development of the value system are all influenced greatly by
the family. To strengthen the family as a basic and effective social-
ization unit is the best way to combat delinquency. A public policy for
families is required to achieve this purpose. Such a policy should
include full employment at a sufficient wage and income security at
benefit levels to sustain life in health and dignity; access to decent
housing, health care, and quality education; and livable, safe neighbor-
hoods and communities. 6 All these are vital in supporting and
consolidating the status of families and family life. A public policy

for families should be the primary strategy in dealing with the problem
of delinquency; the social programs of family life education, outreaching
social work and school social work should be a secondary strategy.

This secondary strategy supplements the primary one and should be
well coordinated to avoid fragmented results.

To single out the impact of family on problem or delinquent
behavior does not negate the importance of other fictors in the social
environment such as the school and television. As a matter of fact,
these two variables have been widely discussed by teachers, journalists,
community leaders and social workers in the past few years. However,
empirical research is needed if their arguments are to be substantiated.
It has to be stressed that research efforts in the future should not

focus primarily on adolescents convicted in the court, but should pay

6']'.‘his policy for families is broad and embracing, and has to be further
elaborated for implementation. See for example June H. Brown et al.
Child, Family, Neighborhood: A Master Plan for Social Service Delivery,
New York: Child Welfare League of America, Inc., 1982. p. 13.
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more attention to young people who have demonstrated problem behavior.
This latter group of youngsters is much bigger in terms of its number.
If they are properly understood and helped in time, the society will be

able to save them from falling into the first group.
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