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Educating for Change

Development of Women’s/Gender Studies
and Its Challenges for Hong Kong

Introduction

It was estimated in 1992 that there were over fifty-seven countries
with women’s studies research centres or allied courses (Brown et
al. 1993), and the number is still growing. Today, women’s/gen-
der studies are moving “from the margin to the mainstream” in
higher education (Sheridan 1991:61). More and more people come
to realize the importance of women’s/gender studies because
they offer a fruitful field of knowledge that allows us to educate
for change towards a better society.

In Hong Kong, no study has been done to document recent
development in the academic field. Not until we have a better
understanding of the current situation can we formulate further
strategies for long-term development. Therefore, this paper in-
tends to explain what women'’s studies are, why women'’s studies
are needed and to raise some issues over debates underlying the
current development. It also provides an overview of the develop-
ment of women’s/gender studies in the West and in Asia, partic-
ularly in Hong Kong. A survey of women’s/gender studies
courses in Hong Kong's higher education is also conducted. Fi-
nally, difficulties and the future direction of the development of
women’s/gender studies in Hong Kong will be explored.

What are Women’s Studies?

Ever since the introduction of the first course in women’s studies,
the question of “Why have women’s studies?” has been fre-
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quently asked. Many people have no idea of what women's stud-
ies are; some understand that they study women’s role in society,
the history of women, women's rights, status of women, etc., but
do not know how these topics should be studied. Others hold
negative images towards women’s studies and are hostile, basing
their hostility on notions of “male bashing,” “militant women,”
etc. (Auchmuty et al. 1983:292-93; Patai and Koertge 1994:9).

As O’Barr (1994:77) notes, this question itself implies many
other questions: Why should we emphasize women or any other
special-interest group in academic courses? Why don’t we have
men’s studies?, etc. O’Barr (1994:78) also points out that these
questions rest on three assumptions: (1) knowledge is objective
and true, whatever we study treats men and women as they ought
to be treated; (2) women and men experience society and culture
in similar ways so that to isolate women'’s experiences for analysis
is to overemphasize their importance and, in turn, neglect men’s;
and, (3) if women and men have equal access to education, there
will be no future problems to prevent women from achieving their
goals and potential in society.

What are women’s studies then? Women’s studies are a self-
conscious determination to show that both the content and form
of existing knowledge are related to the unequal distribution of
social power between men and women. Knowledge in traditional
academic disciplines is partial, incomplete, and distorted because
it has been constructed by and for the dominant group, white
middle class men — trivializing and excluding women. As Adri-
enne Rich (1979:141) puts it, “...women need a reorganization of
knowledge, of perspectives and analytical tools that can help us
know our foremothers, evaluate our present historical, political,
and personal situation, and take ourselves seriously as agents in
the creation of a more balanced culture.”

To feminist scholars, women'’s studies offer something excit-
ing as they question the foundation of knowledge by refusing to
accept the androcentric viewpoint and by rethinking from a
woman’s perspective. As Spender explains in her book, Men's
Studies Modified:
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Fundamental to feminism is the premise that women
have been “left out” of codified knowledge; where men
have formulated explanations in relation to themselves,
they have generally either rendered women invisible or
classified them as deviant.... The description and analy-
sis of the omission of women as autonomous human
beings has been one of the most significant contribu-
tions made by feminism. (1981:2)

The feminist paradigm is an alternative to the overall
patriarchal paradigm which includes even the compart-
mentalization of knowledge into disciplines, its reliance
on ostensible objectivity and its divorce from personal
experience which we have inherited and which we are
trying to break down. (1981:260)

Andersen (1987:224) further adds that, including women
“means more than just adding women into existing knowledge or
making them new objects of knowledge,” it refers to the complex
process of redefining knowledge by making women'’s experiences
a primary subject of knowledge, conceptualizing women as active
agents in the creation and perception of knowledge, recognizing
gender as fundamental to the articulation of knowledge in West-
ern thinking, and seeing women'’s and men’s experiences in rela-
tion to the sex/gender system. This realization creates a space in
which knowledge for, on, with, and by women could be generated
(Gontarczyk-Wesola 1995:67).

Women’s studies are not merely an academic exercise, but an
on-going process to change the ways in which women think and
behave and a part of the struggle to build a more comprehensive
society. In the United States (US), the National Women's Studies
Association (NWSA) was founded to promote and sustain “the
educational strategy of a breakthrough in consciousness and
knowledge” that would transform individuals, institutions, rela-
tionships and, ultimately, the whole of society. The Association is
also guided by “a vision of a world free not only from sexism, but
also from racism, class-bias, ageism, heterosexual bias — from all
the ideologies and institutions that have consciously or uncon-
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sciously oppressed and exploited some for the advantage of oth-

ers” (cited in Boxer 1982:237).

Clearly, women’s studies have a dual agenda: both educa-
tional (the study of women and gender) and political (the correc-
tion of social injustice). In sum, women’s studies aim to (cited in
Patai and Koertge 1994:178-80):

1. Focus on gender disparities in social power and influence by
recognizing that women’s status is generally unsatisfactory
and in need of attention;

2. value the importance of women’s perspectives and experi-
ence as subjects of study;

3. move beyond analysis into some form of development or
change, whether personal, social, or political;

4. counteract male bias in scholarship by rejecting the tradi-
tional White male Eurocentric values, assumptions, and per-
spectives in research, and to incorporate feminist critiques
into traditional research;

5. include other “isms” within the concerns of feminism by
stressing the interconnectedness of the operation of sexism
and racism, heterosexual bias so that it entails all lines of
“difference”; and,

6. employ feminist pedagogy which recognizes and validates
students’ life experiences as legitimate data.

By far, students’ responses to women’s studies have been
encouraging. Findings from women’s studies class surveys indi-
cate that students are very impressed by the insights and useful-
ness of women's studies. A report entitled The Courage to Question,
a self-evaluation of the women’s studies programmes in some
selected US universities and colleges, reveals that students are
generally positive about their experiences in women’s studies
(Musil 1992) and find women's studies particularly useful in the
following aspects:

1. Personalized learning: In women’'s studies courses, stu-
dents are no longer studying material that is totally outside them-
selves, because the “feminist pedagogy legitimates personal
experience,” which has often been devalued by society at large
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and ignored in traditional scholarship, as “an appropriate arena of
intellectual enquiry, and insists on a wedding of affect and intel-
lect” (Culley and Portuges 1985:2). Students can illuminate knowl-
edge of themselves through understanding the social contexts that
shape their experiences. Rather than distancing themselves from
the subject, they become engaged both intellectually and person-
ally, using the intellectual to explain the personal (Musil
1992:199). When course content links with life and is relevant to
students, the transformation in students is palpable and lasting
(Musil 1992:200). Therefore, while students in non-women’s stud-
ies classes describe what they learn, women’s studies studenits
learn to think differently of their own lives, to judge, connect and
explore implications (Musil 1992:201). Women’s studies give
women an increased awareness of themselves, which may help to
understand their personal pasts and futures. These personal is-
sues, such as choosing a career, making decisions about social
relationships and planning the future, are all relevant to us.
Women's studies are not a “how-to” course, but they do bring the
issues and implications of our personal decision making into
sharper focus (Hunter College Women’s Studies Collective
1995:15).

2. Voice and empowerment: Women’s studies courses give
students a voice and empower them. As Bell Hooks (1989:12) well
illustrates, “...coming to voice is an act of resistance. Speaking
becomes both a way to engage in active self-transformation and a
rite of passage where one moves from being object to being sub-
ject. Only as subjects can we speak. As objects, we remain voice-
less — our beings defined and interpreted by others.” Karlekar
and Lazarus (1994:5) further add that “methodologically, the
voices of the observer, of the students, and of the teacher, become
as important as that of the object of study” and to hear the voices,
“the methodological tools of literary and autobiographical analy-
sis, oral histories, life histories, and case studies, become vital.”

The further translation of voice into action is a developmental
process in which students move from “moments of recognition”
to “moments of empowerment” (Musil 1992:202-3). A participa-



6 Educating for Change

tory classroom environment emphasizing discussion, a course
structured with student-led assignments plus good course content
contribute to developing voice (Musil 1992:202). Once they gain
their voice, students feel compelled, by virtue of the content of
women’s studies, to use that voice to improve the world. In the
NWSA'’s case study of ten colleges with women'’s studies pro-
grammes, the Wellesley’s report indicates that students in non-
women’s studies courses usually felt their courses would help
them function better in the world whereas in women’s studies
courses, they felt the courses would help them change the world
(Musil 1992:203). Students in women’s studies experience a grad-
ual progression from voice to self-empowerment to social engage-
ment. They are empowered to seek their own path and define
themselves as entities separate from roles that patriarchal societies
dictate (cited in Patai and Koertge 1994:179).

3. Developing critical perspectives: The purpose of women’s
studies is to nurture students’ critical and analytical mind and
teach them how to probe, question and challenge the authority.
For many students, a course in women'’s studies is the first time
they understand that knowledge as well as gender is socially
constructed. Perspectives in women'’s studies enable them to de-
bunk the ideological underpinnings of knowledge that are pre-
sented as complete, universal, and neutral (Musil 1992:204).
Women's studies classroom is not only a place of affirmation and
validation where they can find their personal voice and
strengthen their identity, it is also where their worldview is revo-
lutionized.

4. Difference and diversity: Central to feminist theory is the
assumption that women have different and complex relationships
among themselves, carrying not only gender but also gender de-
fined by their class, race, sexuality, and other markers. The goal of
feminist scholarship is not to form conclusions about all women;
rather, it attempts to reflect the diversity of women'’s lives. To do
this effectively, we must talk to each other while we conceive,
develop and refine our theories. The knower and the known can-
not be separated (Du Bois 1983:111). As such, women'’s studies
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students are encouraged to learn from each other, making individ-
ual and collective insights and stories part of the scholarship
(Rutenberg 1983:76). Recognizing the authority of experience as a
source of knowledge, women’s studies, unlike other courses, be-
come “a collective autobiography of students, both male and fe-
male” (Musil 1992:208). Therefore, the teaching of women’s
studies offers a chance for academic innovation, which differs
from teaching conventional disciplines (Evans 1983:325). This un-
derscores the need for classes to operate on principles of mutual
respect, equalitarianism, a critique of the traditional teacher/stu-
dent authority relationship (cited in Patai and Koertge 1994:180).

Women'’s studies are a useful field because it is comprehens-
ive and all-embracing. As Howe (1979:2) notes, women’s studies
are interdisciplinary and unifying, they teach skills in critical anal-
ysis, they assume a problem-solving stance, they clarify the issue
of value judgement in education, and they promote socially useful
ends. Various case studies show that, through women'’s studies,
students learn to enlarge their worldview and to integrate aca-
demic learning into their personal experience. Students’ self-es-
teem has also been raised, and students are able to interpret their
experience in a larger social context, increase their identification
with other women and expand their life options and goals (An-
dersen 1987:233).

Women’s/Gender Studies: Issues and Debates

There has been an increasing popularity within the academy to
use the term of “gender” to replace “women” since the late 1980s,
as seen in the titles of some new journals. Although there is
sometimes confusion over what is meant by gender studies and
how it differs from women'’s studies, broadly speaking, the em-
phasis in gender studies is less specifically on women's experience
and is more concerned with the analysis of both women’s and
men’s experience (Richardson and Robinson 1994:12-13). Gender
studies also see gender divisions as socially constructed and,
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therefore, liable to change, and gender becomes an important
variable along with class. The shift of the focus of analysis from
“women” to “gender” implies that both women and men should
be regarded as gendered subjects (Beechey 1986:1). As Zmroczek
and Duchen (1991:18) observe, attitudes toward the adoption of
“gender studies” vary. It may be due to the reason that many
people see gender studies as less political, less threatening, or a
“politically safer” option than women's studies or feminist stud-
ies; they allow the study of an abstract concept to replace the
study of women and men; they depoliticize the relationship be-
tween the sexes and assume that both men and women are
equally oppressed, obscuring power imbalance; they remove the
focus from women, indeed because they allow women to be sub-
sumed once more into the general; they open up a new era for
men to work in (particularly, “sensitive new men” who have not
found women’s studies welcoming to them). While some people
are attracted to the more explicitly political stance they think
“women’s studies” embody, others stress the greater institutional
acceptance and support often accorded to “gender studies.”

However, irrespective of this politics of naming, “women’s
studies,” “feminist studies” and “gender studies” all challenge
male domination of academic disciplines. They all provide meth-
odological and theoretical tools to study the power mechanisms
that influence women’s social, economic, political, intellectual and
cultural life. They all aim at revealing the full reality of women’s
lives, which has been hidden because “men were the predominant
subjects and objects of knowledge” (Braidotti 1996:174). The use of
gender can be seen as a strategy used precisely to gain the neces-
sary foothold for women'’s studies.

Another equally challenging debate evolved in the late 1970s
and the 1980s; it centred around women’s studies within main-
stream education over whether autonomous women’s studies
courses as a discipline of its own should be developed or an
integration of feminist perspectives and methodologies within the
other disciplines to achieve ultimate transformation should be
adopted. The curriculum-change projects have been variously la-
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belled as “mainstreaming,” “integrating women’s studies into the
curriculum” and “gender-balancing curriculum,” but they have
all been designed to bring the scholarship on women into the
whole curriculum. It aims to incorporate fully the substance of
women’s studies into other disciplines and essentially entails full
inclusion of women'’s studies in all teaching, scholarship and re-
search. As De Dios (1994:46) rightly observes, this mainstreaming
efforts entail “a recognition of the need to correct sexist myths and
notions at every level of the educational process in different sub-
ject areas.” Nevertheless, Bowles and Duelli Klein (1983:7) point
out some practical difficulties in implementing integration. Since
feminist scholars working within the traditional disciplines must
write to the audience in their field, they have to ground them-
selves in the structure and ideas set up by that discipline and to be
knowledgeable about it. In this case, it will not be advantageous
for them to support and work in women’s studies. Their participa-
tion in women’s studies will not add to chances of keeping the job
or being promoted.

This debate is also discussed by Lowe and Benston (1991) in
terms of the contradictions involved regarding power and femi-
nist principles. Although establishing autonomous women's stud-
ies means not having to reiterate old arguments and waste time on
anti-feminist views, this may leave the male-defined theories, and
methodologies untouched by feminist insights and allow some
students and teachers to remain separate from feminism. While an
independent programme clearly offers greater freedom, it may
also “ghettoize” women’s issues, absolving the traditional dis-
ciplines from the need to consider such issues at all. In fact, since
their inception, women’s studies have been characterized by the
exclusion of male authors from course syllabi, assigned reading
lists, and citations in scholarly papers to resist assimilation. Inher-
ent in women'’s studies is the fear that women may end up being
invisible again, buried in the existing disciplines and separated
from each other in the process of integration (Bowles and Duelli
Klein 1983:13). Or, to put it in another way, some feminists are
actually worried that the political radicalism of feminism will be
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sacrificed in order to make women'’s studies scholarship more
acceptable to non-feminists (Lowe and Benston 1991:177-84). The
thinking that integration is assimilation with the women'’s per-
spectives being lost should be reconsidered. Integration is a more
complex idea and goal than assimilation; it reflects “a broad toler-
ance for diverse efforts to make radical transformations of educa-
tional institutions and the society at large” (Andersen 1987:228).
Adherence to either extreme of the debate, as Patai and Koertge
(1994:5) argue, is “not a good long-term strategy for changing the
ambient culture, and it is certainly incompatible with creative
intellectual inquiry.” The best way to gain recognition isby engag-
ing in an open dialogue with both male and non-feminist scholars.

Obviously, these two seemingly opposite stances simplify the
debate. Many people now argue for simultaneous development of
autonomous women’s studies and integration within the dis-
ciplines. As Bowles and Duelli Klein (1983:2) point out, advocates
of each approach have different views on how change takes place.
The integrationists argue that convincing, informing and con-
sciousness-raising are paths to transformation while the separat-
ists argue that only in a setting where there is vibrant exchange
and debate among autonomous feminist scholars who have con-
trol over their knowledge-making can the structure of knowledge
be changed. In reality, other factors, such as the nature and size of
the school, the resources available, are important considerations
when deciding which course of action to take. Most of the authors
of national reports of the European Union (EU) claim that in their
institutions, women’s studies pursue a “dual track policy”
wherein autonomy and integration are not seen as incompatible
(Bird 1996:165). In fact, some may argue that women’s studies are
only a strategy, not an end in itself (Robinson 1993:18).

These debates demonstrate that the task for women's studies
is always double-edged. Women’s studies must continue to de-
velop autonomously; yet, they must continue to communicate
with others about their development. If they fail to establish rela-
tionships with other academic disciplines, those disciplines can-
not benefit from the progress and might be even more hostile to
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the endeavour (O’Barr 1994:100). Women’s studies need both their
independent structures and courses as well as extensive integra-
tion.

Finally, the various difficulties faced by women's studies al-
most everywhere are worth paying attention to. Noticeably, most
of the programmes develop on a shoestring budget with no full-
time faculty (Aptheker 1989:5). Very few staff are hired to specific-
ally teach women’s studies, and usually they are hidden within
the traditional structures of higher education. Therefore, staff
carry enormous double burden from their own departments and
from women’s studies for both administration and teaching re-
sponsibilities (Skeggs 1995:480).

The interdisciplinary nature of women’s studies also means
that courses and faculty from various traditional departments are
coordinated. This may easily lead to the consequences that
courses cannot be taught regularly, courses may even lose if the
faculty member loses or the department may have other priorities.
The hiring, rewarding, and even keeping of women's studies staff
remain a trouble. Moreover, research on women’s studies lacks
support, and is often undervalued, sometimes not even counted
for tenure or promotion (Coyner 1983:52). For example, in the
United Kingdom (UK), staff are rarely employed specifically to
teach women’s studies; they are attached to a traditional discipl-
ine in which they are expected to prove themselves and, at the
same time, take part in women'’s studies teaching and research,
which may, most probably, be ignored in assessments of their
workload and abilities (Zmroczek and Duchen 1991:18). Since
most women's studies rely on the efforts and goodwill of a hand-
ful of staff, if they leave or have to turn to other work, women’s
studies in that particular institution may well disappear. If these
issues cannot be solved, women’s studies will not be able to sus-
tain a healthy long-term growth.
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Development of Women’'s Studies in the West

The development of women's studies has been relatively recent in
the history of feminism. The concept of women'’s studies was first
introduced by Mary Ritter Beard in 1934 in her 56-page course
syllabus on “A Changing Political Economy as It Affects Women,”
but it was never adopted (Tuttle 1987:367). Not until the end of the
1960s, when the women's liberation movement in the US raised
public awareness, was there widespread recognition that
women’s experience and achievement had been overlooked in
every academic discipline and that women were grossly un-
derrepresented among academics.

It should be noted that academic women’s studies in the US
was developed out of and alongside the women’s movement,
which itself developed in relation to the civil rights and liberation
movements in the 1960s. In quick response to the movements,
many courses sprang up across the country exploring the status of
women, discrimination in public and private spheres and gender
bias in society. The courses were launched in a variety of contexts
with academics from different backgrounds, and they were
mainly in the form of “women and” in history, sociology, anthro-
pology, literature and the like.

Within a few years, several women'’s studies departments had
been created, offering both undergraduate and graduate degrees.
The San Diego State University had the first officially established
women’s studies programme in 1970. When the NWGSA was
formed in 1977, there were already 276 programmes. Ten years
later, the total number reached 500; and in the 1990 survey, 621
women’s studies programmes were listed (NWSA 1990:ii). While
many of the courses were incorporated into the curriculum of
existing disciplines, minors and majors in women'’s studies were
also developed. There were 235 majors and 404 minors in
women's studies by the late 1980s (Poovey 1995:152). At the grad-
uate level, the number of institutions offering women’s studies
expanded rapidly from 23 in 1986, to 55 in 1988, to 102 in 1990
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(Musil 1992:2). The expansion of women's studies has been expo-
nential throughout the US during the 1970s and 1980s. In the early
1990s, the women'’s studies curriculum was offered at over 2,000
of more than 3,000 accredited US colleges and universities (Cham-
berlain and Bernstein 1992).

Similarly, in the UK, the set up of women’s studies was
closely related to the women’s movement in the 1960s and 1970s.
However, the universities at first were reluctant to acknowledge
the existence of women’s studies, especially those prestigious and
traditional ones (Tuttle 1987:367). The first MA in women's stud-
ies was offered by the University of Kent in 1980, followed by
Bradford in 1982 and Sheffield Polytechnic in 1983, but there were
still no undergraduate courses at that time (Duelli Klein 1983:256).
In fact, the largest group of women'’s studies in the UK had been
offered in the area of adult education throughout the 1970s and
1980s.

In Europe, according to national reports of the EU, over 600
courses in women’s studies were reported in the 150 universities
covered by the evaluation; nine countries in the EU offered Bach-
elor degree courses, 10 countries had Master level courses and
nine had Ph.D. degree courses (Braidotti 1996:174). Besides these,
the majority of women's studies courses was integrated in existing
disciplines.

Women's studies courses were also introduced in Australian
universities in the mid-1970s. By 1989, 17 universities had offered
Master’s courses and women’s/gender studies had developed
into a popular field of study (Bulbeck 1992:12).

In the West, women'’s studies are the intellectual and research
arm of the women’s movement. They aim to transform all areas of
education, including curriculum, writing and teaching, and to
prepare women fo change society eventually.
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Women’s/Gender Studies in Asia:
Proliferation and Indigenization

The development of women’'s/gender studies in the West has
made a significant impact in Asian countries. In Korea, the devel-
opment of women's studies has been relatively early as compared
to other Asian countries. The first women’s studies course was
offered in 1977, and the first Master degree programme in
women's studies was introduced in 1982, the same year when the
Department of Women's Studies was set up at Ewha University,
the world’s largest women’s university (Hyoung 1994:54, 58). The
Master’s programme was the only advanced degree programme
of its kind in Asia until 1990 when two other universities intro-
duced similar degrees. The programme has been so popular that
only outstanding students can be admitted. Similarly, in Japan,
women’s studies were also introduced in the early 1970s
(Muramatsu 1994:213).

According to the survey done by the Committee on Women's
Studies in Asia, many universities in Asia offer various certificate
programmes, undergraduate and postgraduate courses in
women’s/gender studies. In China, Henan University, Peking
University and Zhengzhou University all offer Master’s and un-
dergraduate degrees relevant to women’s studies (Muramatsu et
al. 1995:22). In Korea, Ewha University, Hyosung Women's Uni-
versity and Kyemyung University all have Departments of
Women's Studies which offer Master degrees in women's studies
(Muramatsu et al. 1995:80).

In China, the term “women’s studies” first appeared in a
journal’s book review of Shirai Atsushi's “Women’s Studies and
the History of Women’s Movements” in 1982 (Wan 1988:459-60).
The year 1985, coincidentally, marked the setup of the first
women'’s studies programmes in Chinese societies — Henan Pro-
vincial Futuristic Research Society in China, Population Studies
Centre at the National Taiwan University in Taiwan and the Gen-
der Research Programme in Hong Kong (Cheung and Kwok
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1995). The prospects for women's studies in Chinese societies
seem promising, despite a lack of conceptual frameworks as well
as theoretical and systematic studies of women’s issues in the
Chinese contexts. The most outstanding problem for mainland
China, according to Wan (1988:463), is that Chinese women are
now pressing reform through practical efforts to solve social prob-
lems concerning women and their liberation but have no suffi-
cient theoretical knowledge to fight against ideological biases or
meet new challenges, resulting in a “poverty of theory.” This
observation can also be applied to the situation in Taiwan and
Hong Kong.

Although women'’s studies share basically the same belief,
they vary from place to place due to different cultures, stages of
development and interpretation of problems. The question of
whether the Western line of development is being followed or
should be followed is a frequently asked one. For many Asian
countries, such as the Philippines and Taiwan, indigenization has
been identified as a major concern. Women’s studies are viewed
as “trendy” in the academic world and also too Western, rein-
forced by the fact that many textbooks on women’s studies are
Western (De Dios 1994:47). Despite the great impact of women'’s
studies from the West, women’s studies researchers in Asia all
point to the need for a non-Western reference point (Karlekar and
Lazarus 1994:14). Since a strong knowledge base has to be estab-
lished to gain a solid ground for a discussion of gender issues, it is
important that this knowledge be relevant to its local, historical,
cultural and socioeconomic contexts. As Cheung (1994:70) aptly
comments, while Western perspectives and methodologies in the
West could be important references to women’s studies in Asia,
the contents need to be indigenous. Noting this, scholars in Hong
Kong have been actively producing textbooks and reference mate-
rials written by Chinese or in the context of Chinese societies.
Some recent publications, such as Women in Hong Kong (Pearson
and Leung 1995), Gender Studies in Hong Kong, The People’s Republic
of China and Taiwan (Cheung, Yip and Kwok 1995) and Engender-
ing Hong Kong Society (Cheung 1997), are evidence of the local
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efforts in searching for the specificity of women’s situation in
Hong Kong and in Chinese societies.

A study conducted on the variety of ways in which women’s
studies are undertaken in colleges and universities related to the
United Board for Christian Higher Education in Asia (UBCHEA),
an organization which actively supports the academic dimension
of women's issues, provides a clear picture of the development in
Asia. The survey shows that two-thirds of these institutions view
women’s studies as “integrating concerns of women into courses
already taught in the university curriculum” (Abregana 1995:4;
for Taiwan, see Chiang 1994; for Korea, see Hyoung 1994), indicat-
ing the predominance of a mainstreaming approach adopted by
these institutions. One-third of the sample institutions sees
women’s studies as a science that “critically and systematically
analyses the historical and social oppression of women with the
goal of bringing about change” (Abregana 1995:5). This shows the
close tie between theoretical and practical objectives of women's
studies. The survey also provides an idea of the difficulties faced
by women's studies and some suggestions for future direction.

Limited funds are the most common constraint on the devel-
opment of women’s/gender studies in Asia, followed by the lack
of institutional support in providing human and material re-
sources. The support for women'’s programmes comes more from
external sources than from internal budget of the institutions.
Although women’s studies practitioners in Asia have made in-
roads on the patriarchal societies and male-dominated centres of
learning, about two-thirds of the surveyed institutions do not
have the support of an institutional unit to initiate or coordinate
the academic activities concerning women’s issues (Abregana
1995:7). Other obstacles include adherence to the status quo and
the concept of male supremacy as manifested in a country’s cus-
toms and traditions, lack of understanding about and apprecia-
tion for women’s studies in higher education, indifference and the
tendency to trivialize women’s issues among administrators, fac-
ulty and staff (Abregana 1995:18). In most cases, the development
of women's studies is a bottom-up process, an endeavour of part-
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nership and collaborative efforts among individuals at the base of
the academic structure, with little support from the academic
authorities.

Fortunately, the strength of women’s studies lies in the num-
ber of faculty members who are committed to improving the
status of women in their communities. They voluntarily integrate
women'’s issues in their teaching, outreach service and other activ-
ities (Abregana 1995:16). In explaining the reasons to get involved
in women'’s studies, most of the respondents in the Philippines,
Thailand, India and China agree that the involvement in women'’s
studies allows them to form partnership with others in bringing
about changes in processes and structures discriminatory to
women. Respondents in Hong Kong, Japan, Korea and Indonesia
tend to view that their academic involvement results in new
knowledge, in alternative ways of looking at social phenomena,
and popularizes a perspective that is supportive of women’s con-
cerns and welfare (Abregana 1995:9). Driving forces usually out-
weigh negative forces in the development of women’s studies.
Practitioners have to do more advocacy work on their home
ground.

In terms of the courses of action to strengthen current
women's studies initiatives, the surveyed institutions suggested
that academic programme development, formal training in
women'’s studies, continuing awareness programmes, mobiliza-
tion and networking, acquisition of instructional materials, re-
search and publications, institutional support and campus
advocacy are important areas to note (Abregana 1995:22-23).

Various countries also identified issues, both strategic and
practical issues, that require immediate attention in the academe.
Strategic issues are those concerns directly associated with the
goal of eliminating male supremacy and restoring equitable rela-
tions between men and women in all facets of life; for instance,
raising gender consciousness and sensitivity to women's issues,
incorporating the concerns of women into the curricula, adopting
feminist epistemology and methodology in teaching and research
as well as drafting a women’s agenda in academic institutional
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programmes and policies. Practical issues refer to the day-to-day
concerns which are perceived to require immediate response in
order to make living conditions less uncomfortable for women.
They include domestic violence or sexual harassment, women'’s
health and nutrition, or lack of child care in the workplace (Abreg-
ana 1995:10-12). While strategic issues are more dominant than
practical issues across regions, the difference between strategic
and practical issues is more pronounced in the East Asia and
China sample than in the South and Southeast Asia sample
(Abregana 1995:12).

Development of Women’s/Gender Studies
in Hong Kong

Unlike the West, women’s studies in Hong Kong are not directly
developed out of and along the women’s movement and, there-
fore, do not have a solid feminist movement background. Instead,
the motivation came from the response from the academy,
women’s organizations and women themselves to the changing
socioeconomic realities and the increased visibility of women in
politics, in economic life and in other professions. It is indeed a
product of rapid social change.

Mainly because of this reason, the development of women’s/
gender studies in Hong Kong has not been phenomenal in the
past few decades. However, there is a growing number of diverse
and some loosely structured courses offered by various universi-
ties, although no degree granting programme in women’s/ gender
is offered. In order to capture the current stage of development of
gender studies in Hong Kong, a survey of these courses (1995-
1996) offered by Hong Kong's seven tertiary institutions, namely,
The Chinese University of Hong Kong (CUHK), University of
Hong Kong (HKU), Hong Kong Baptist University (HKBU), Hong
Kong University of Science and Technology (HKUST), City Uni-
versity of Hong Kong (HKCU), The Hong Kong Polytechnic Uni-
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versity (HKPU) and Lingnan College Hong Kong (LCHK), has

been conducted.

Courses are mainly scrutinized according to the course de-
scription in the Student Handbook/Calendar/Prospectus pub-
lished by the universities. They are then divided into two broad
categories: gender-oriented courses and gender-related courses.
The former refers to courses using gender as a major analytical
perspective or concept while the latter refers to courses incorpo-
rating gender as one of the components to be examined. Sole
reliance on these publications to identify the gender courses now
available is undoubtedly not comprehensive. Sometimes, even
though there is a change in the course content, the course descrip-
tion may not be updated accordingly and regularly, resulting in
the missing of some relevant courses. However, information con-
tained in these publications is most easily available and accessible.
In fact, for most of the courses, the appearance of indicators, such
as gender, women, feminism, etc., will aptly reflect the nature/
content of the courses.

Results of the survey of gender-oriented and gender-related
courses are presented in Appendix I and Appendix II, respec-
tively. Table 1 lists the number of courses offered by each univer-
sity. While HKU has the largest number of gender-oriented and
gender-related courses in total (40), CUHK leads all universities in
terms of the number of gender-oriented courses (12). Despite
being a science/technology-oriented and a relatively young uni-
versity, HKUST scores well in its sensitivity to gender issues judg-
ing from the 17 gender courses available, more than that of HKBU,
HKCU and LCHK. From the information available, there is at
present no gender course offered by HKPU, which is also seeking
opportunities to open similar courses in the near future.

Several features can be delineated from an overview of these
courses: ‘

1. Imbalanced distribution of courses: The majority of courses
concentrates in the areas of Social Sciences and the Humani-
ties. Even within these fields, some individual disciplines are
nearly or absolutely gender-absent, such as Chinese Lan-
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Table 1 Number of Gender-oriented and Gender-related Courses
Offered by Hong Kong’s Universities (1995-1996)

CUHK HKU HKBU HKCU HKUST LCHK HKPU

Gender-oriented 12 8 4 2 7 1 -
Gender-related 25 32 13 13 11 -
Total 37 40 17 15 18 3 -

guage and Literature, Music, Geography, Business and Man-
agement, Communication and Media Studies. There are
hardly any courses in Science, except a few in the “soft”
science, such as Nursing.
2. Disciplinary vs Interdisciplinary: Most of the gender courses
are discipline-based, i.e., affiliated with a particular academic
discipline, such as Psychology of Gender with Psychology and
Gender and Society with Sociology. Few courses are interdisci-
plinary in nature, except some offered by the HKUST, which
structures courses according to the Divisions of Humanities
and Social Science instead of the traditional disciplines. In
doing so, it is able to set up courses, like Ferninism and The
Social Sciences, which provide students with a broader theo-
retical perspective. In CUHK, interdisciplinary courses, such
as Women’'s Studies, are offered under the General Education
section.
Mainstreaming into traditional disciplines: Apart from the
gender-oriented courses, the large number of gender-related
courses in each university indicates that gender has been
recognized by many fields of study as an indispensable ana-
lytical perspective that can no longer be ignored. Gender
issues are now being discussed in a wide range of academic
fields, including Anthropology, Economics, Sociology, His-
tory, Psychology, Education, Literature, Cultural Studies,
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Law, Philosophy, Religion, Social Work, Political Science,
Fine Arts and Nursing.

4. No systematic course organization: It is obvious that courses
are scattered in various disciplines without a unifying frame-
work, and there is a lack of theoretical background/strengths
in these courses.

As a leading institution in promoting gender studies in Hong

Kong, the development of gender courses at CUHK deserves a

closer look. Table 2 shows the development at CUHK from 1990 to

1996. The Women’s Studies course offered by the General Educa-

tion in 1990 was the first of its kind in Hong Kong's universities.

Although it was initially limited to a total of 50 students, the

student number soon expanded to over 100. According to a stu-

dent evaluation of this course, students indicate that the course is
both enlightening in the offering of new perspectives and useful
as having practical implications. After completing the course, half
of the students report a change in their thinking. Female students
find out that the course has deconstructed various gender myths
and increased their knowledge of themselves as women and
women’s roles in modern society. Male students respond by ad-
mitting that they gain a better understanding of women's status
and the interdependence of gender roles (Kwok 1991:6). Starting
as the one and only gender-oriented course, the number of courses
has been increasing steadily, topping a total of 14 in 1996-97
academic year — a 14-fold increase within six years, not to men-
tion the proliferation of other gender-related courses. On average,
two new courses have been introduced in each new academic year
since 1990. Appendix III contains some newly added gender
courses at CUHK in 1996-1997. Changes can also be observed
from the inclusion of gender as a component in courses which did
not pay attention to gender before. For example, a course on Issues
in Literary Criticism offered by the English Department has, since
1991, included feminism as one of the critical theories to be exam-
ined. This change was even more evident in the development of
an Anthropology course, which was first named “Men and Cul-
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ture” in 1989, renamed to “Humans and Culture” in 1990, and
finally taking the current title of “Gender and Culture” in 1991.

At CUHK, the gender perspective was first integrated into the
English and the Anthropology Departments in the early 1990s and
gradually spread to other fields of study. Recently, there has been
an emergence of gender courses in the Nursing Department, now
offering courses on Gender and Nursing and Women's Health and
Nursing. However, the Science Faculty in general remains insensi-
tive to and untouched by gender issues.

The most prominent organization to push for the develop-
ment of women’s/gender studies in Hong Kong is the Gender
Research Programme, the first academic institute established in
Hong Kong in 1985 under the Centre for Hong Kong Studies,
Institute of Social Studies at CUHK. In 1990, it became one of the
strategic programmes under the Hong Kong Institute of Asia-
Pacific Studies. The Programme enlists faculty members from dif-
ferent departments, such as Anthropology, Sociology, Japanese
Studies, Management, Education, Psychology, History, Social
Work, Religion, Community and Family Medicine, Nursing and
Sports Science. Fanny Cheung, founder and former director of the
Programme, together with other Programme members, deliber-
ately chose to adopt “gender” rather than “women’s studies” as
the name so as to broaden the perspective of gender research
which is not confined to women only (Cheung 1994:71). As
Cheung (1996:7) adds, gender is “a social construction which de-
termines attitudes, behaviours, social roles, relationships, and sta-
tus. It is from this perspective that we could better appreciate
feminist scholarship.” Theoretically, it is important to understand
the situation of both women and men, their roles and activities in
relation to each other. Strategically, gender studies will leave more
room for male participants. Seeing that it is unlikely to get
resource for a formal women’s or gender studies department,
individual teachers have always, on their own initiative and by
mutual cooperation, been integrating gender into their own
coursework within existing departments. Although this Pro-
gramme emphasizes its role in academic research rather than
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social action, some members are active participants of women’s
movement in Hong Kong, forming a close tie with the praxis of
women’s activism which is decisive in informing and enriching
feminist scholarship (Cheung 1994:74).

In 1995, HKU also established a Women's Studies Research
Centre conducive to the development of women's studies in Hong
Kong. The existence of these academic bodies at CUHK and HKU
explains why they have more established courses than other uni-
versities.

According to the survey by UBCHEA, most respondents (7
out of 17) from Hong Kong agree that raising gender conscious-
ness and sensitivity to women'’s issues requires immediate atten-
tion, followed by promoting equality of opportunities between
the sexes. Recognizing the low visibility of women in the curricu-
lum and in order to push forward existing initiatives in women's
studies in Hong Kong, the offering of a degree programme in
women’s studies and the development of a curriculum in
women’s studies are deemed desirable (Abregana 1995:A-16).
Most of the respondents also regard the “integration of women's
issues in subjects taught, resulting in a holistic, more accurate
representation of the real world” and “the encouragement of the
adoption of feminist theories and methodologies” as gains in
being involved in women’s studies (Abregana 1995:A-20). The
driving force behind recent development can be attributed to the
commitment of faculty members and the urgency to address the
unjust conditions and to pursue equality and fairness to improve
women’s lot (Abregana 1995:A-22).

The growing of courses is also a reflection of student demand
and social changes. The rise of student interest is seen by the
increasing proportion of undergraduate and postgraduate theses
written on gender issues. In CUHK only, there were dozens of
such theses produced during the early 1990s, with topics ranging
from sex difference in academic choice, sex role stereotypes in
cartoons to occupational difference between the sexes. Some stu-
dents have spontaneously established a Women'’s Studies Club to

call for attention to various gender issues, such as sexual harass-
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ment on campus and the beauty myth. A recent survey at CUHK
confirms that many students are interested in pursuing a degree
programme in gender studies. There is indeed a need for a linkage
of these disparate courses into a single study programme.

In view of this, the Gender Research Programme, when ap-
proaching its tenth anniversary, initiated a proposal, together
with the support of the Department of Anthropology, to set up an
undergraduate Minor and an M.Phil. degree in Gender Studies.
This proposal has been set forth in the belief that after years of
seeding, time is ripe for CUHK to become the first local tertiary
institution to pioneer a Gender Studies Programme. Socially and
politically, the awareness of gender as an important issue in Hong
Kong is evidenced by the enactment of the Sex Discrimination
Ordinance in 1995 and the establishment of the Equal Opportuni-
ties Commission in 1996. There is an urgency for the academic
world to keep pace with the growing importance of gender issues.

The issue of job market for the graduates has always been a
main concern. In fact, the influence of feminism on local authority,
employment, the media, and publishing means that women's
studies can provide entry to a range of employment opportuni-
ties. According to European experience, the setting up of the
Equal Opportunities Commission has resulted in the funding of
research in women's studies. Women's studies departments have
also been involved in the training of equal opportunity officers or
in providing the “gender dimension” in a whole range of voca-
tional and professional training programmes carried out in higher
education institutes (Bird 1996:153).

However, the prospect for future development depends on
whether the difficulties can be overcome. Externally, adherence to
the status quo, the concept of male supremacy and the lack of
understanding about and appreciation for women’s studies in
higher education are the most formidable odds (Abregana 1995:A-
25). Within the women'’s studies circle, the problems of inade-
quate human and material resources are prominent. Women'’s
studies researchers have been caught in the dilemma, spending
more time on research within their own disciplines in order to
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gain recognition for their scholarship (Cheung 1994:72) and de-
voting their efforts to women's studies which are often reduced to
mere tokenism in the academy (Dever 1993:12).

Recommendations for Future Development

Obviously, past experiences tell us that the road ahead will be
faced with many formidable problems that need to be addressed.
We need content for our courses, and we need more knowledge
and theory to be effective at social change. Since mainstreaming
will remain a major driving force to the development of women'’s
studies, attention needs to be given to possible changes in differ-
ent academic fields.

Feminist criticism shows that the arts and humanities have
constructed and reinforced definitions of social life that exclude
the experiences of, deny expression to, and negate the works of
the less powerful, even though the humanities claim to take the
concerns of all humanity as their subject matter. Most notably,
women have always been excluded from literature and arts be-
cause their work does not meet the standards of excellence (An-
dersen 1987:241). Similarly, the study of history focuses on the
historical experience of a few (men) and limits the “characters” of
historical accounts. The traditional periodization of historical ac-
counts is organized through the experience of bourgeois men
(Kelly-Gadol 1976). Feminist scholarship, therefore, seeks to bring
women back as agents of historical change by rethinking the his-
torical paradigm and generating a new framework (Andersen
1987:243). In a nutshell, feminist scholarship aims to present a full
account of human experience and argues for cultural multiplicity,
in which cultures are “multi-layered, composites of men’s and
women’s experiences, and rich in complexity and conflict” (An-
dersen 1987:244).

For social sciences, while they claim to present social reality,
the exclusion and distortion of women's experiences and perspec-
tives have produced concepts and theories that are actually gen-
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der biased, masculine, rather than universal. For instance, eco-
nomic activities take place only in the public sphere, leading to the
omission of housework, such as caring for the sick, elderly or
young, as a measurable category of economic activity in econom-
ics. A feminist approach would develop economic analyses that
identify constraints on choice and process of choosing. Likewise,
political activity seems to occur only in formal public political
structures. Women's participation in community politics or sexu-
ality as a basis of organized political movements always become
negligible topics of study. In fact, “the location of social science
concepts within the public and masculine realm reflect the dichot-
omous thinking that prevails in both social science content and
method” (Andersen 1987:245).

The social sciences’ search to establish themselves as sciences
is one of the greatest obstacles to curriculum change. The scientific
method, as adopted in the social sciences, generates hierarchical
methodologies in which the knower is seen as expert on the lives
of others and produces research methodologies that deny the
socially constructed relationships between the knower and the
known. In fact, the relationship is a socially organized practice.
Feminism prefers the use of interpretative methods as they are
reflexive about the circumstances in which knowledge is pro-
duced and see researchers as situated in the action of their re-
search (Andersen 1987:246-47).

The science and technology fields make the strongest claims
to academic neutrality. However, feminist scholars point out how
scientific studies reflect cultural values and the interwoven
worlds of science, capitalism and patriarchy (Andersen 1987:248).
The feminist critique of science looks at cultural dualisms associ-
ated with masculinity and femininity as they permeate scientific
thought and discourse. There are mainly five types of feminist
critique of science: equity studies documenting the resistance to
women's participation in science; studies of the uses and abuses of
science and their racist, sexist, homophobic, and class-based pro-
jects; epistemological studies; study of science as a text and revela-
tion of the social meaning embedded in value-neutral claims; and
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feminist debates about whether feminist science is possible or
whether feminists look simply for a better science — undistorted
by gender, race, class, and heterosexism (Andersen 1987:249).
Highlighting the interrelatedness of gender and science, these
critiques raise new possibilities for the way science is taught and
conceived and underscore the connection between science and the
sex/gender system. The hegemony of science as a way of know-
ing need to be replaced with a more pluralistic view (Andersen
1987:250).

The Graduate Programme in Women's Studies of the York
University in Canada sets a good example for other similar
courses. It aims to provide an environment in which students and
scholars can pursue a new and developing branch of knowledge
focused on gender, to further the integration of this knowledge at
an abstract theoretical level, to create a vibrant programme culture
for students and to relate the programme to changes in culture
and society. Its interdisciplinary scholarship consists of five com-
ponents: Women’s History, Feminist Theory, Women and Cul-
ture, Research Methodology, and Public Policy (Graduate
Programme in Women's Studies, York University 1994:2). It is import-
ant to design a women’s/ gender studies programme as interdisci-
plinary because the interdisciplinary aspect suggests new ways of
being, knowing and organizing in the academy (Kennedy et al.
1993:xiv).

Modified with local content added, the course outline and
content of the York University’s Programme presents a blueprint
for future development:

Women’s History: An overview of women's history in general and
Chinese women's history in particular, as well as the emergence of
feminist movements. Courses include a discussion of feminist
historiography and the use of archival materials.

Feminist Theory: An analysis of major feminist theories in the twen-
tieth century in North America, Great Britain and the Continent.
Consideration is also given to contemporary anti-feminist theo-
ries, such as sociobiology, in both social sciences and the humani-
ties.
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Women and Culture: An exploration of selected issues of culture in
various disciplines as they reflect the status of women and cur-
rents of contemporary feminist theory. This will draw upon differ-
ent approaches — historical, biographical, theoretical — and will
focus on such areas as classical, Biblical, and scholastic images of
women; philosophy; autobiography; language and gender; and
the arts.

Feminist Methodology: Controversies about scientific method, em-
piricism and experimental designs are discussed. Attention is
given to the uses of text analysis, archival documents, biblio-
graphical materials, field work, survey data and the problems of
women studying women cross-culturally.

Public Policy: Emphasizing the links between feminist theory and
practice, the course allows students to focus on specific policy
domains, such as violence against women, women and the state,
equal opportunity policy, housing policy, etc., in the local context.
Special attention is paid to agenda setting, strategies for social
change, and implementing public policy.

A focus on developing theories as tools of our work should be
emphasized. Theories must incorporate both facts and feelings in
order to reveal the totality of women's experiences. We theorize in
order to act: we need women-centred theories to develop strate-
gies for change. This means the courses should address women’s
lives and experience in their own terms, to create theory grounded
in the actual experience and language of women.

Ideally, the concept of “student-centred” education and peda-
gogy should remain at the heart of women's studies (Kennedy et
al. 1993:xv). This style of pedagogy encourages critical thinking,
classroom interaction and participatory process by tapping the
students’ personal experiences (De Dios 1994:44). Therefore, peri-
odic small group sessions, assignments that require journal keep-
ing, “reflection papers,” cooperative projects, and collaborative
modes of teaching with student participation are all useful activi-
ties to work towards feminist criticism of authority and the valid-
ity of women's experience.
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At CUHK, efforts have been made to work towards this direc-
tion despite the slow progress. However, it is encouraging that the
undergraduate minor and the M.Phil. Programmes in Gender
studies are being seriously discussed and considered.

In the course of promoting gender studies, skepticism con-
cerning its feasibility and usefulness will definitely arise. There-
fore, appropriate education of other faculty members and
students is needed. Other current efforts should also be continued.
These include the compilation of databases and bibliographies of
existing works to identity needs and gaps in knowledge in the
local scene, the organization of local and international conferences
to stimulate research interest and public awareness, the promo-
tion of collaborative research activities to build up the theoretical
framework for gender studies in the Chinese context, etc. To pre-
pare for future course development, it is also time to design new
syllabi, suggested readings and assignments. These are all part of
the major infrastructure to the future success and growth of
women’s/ gender studies.

Conclusion

There is great variation in human experiences, and this diversity
should be central to educational studies. The ultimate aim of
women’s/gender studies is to build a more humanistic world.
Certainly, this cannot be accomplished quickly. The initial phase
of establishment will always be faced with hostility, suspicion, or
indifference. Although we may sometimes feel discouraged by the
magnitude of the needed changes, it is useful to remember that we
are trying to reconstruct systems of knowledge that have evolved
over centuries. Small changes, while obviously inadequate, do
stimulate larger changes — “both in course content and in the
political, intellectual, and personal transformations that this pro-
cess inspires” (Andersen 1987:253). The intellectual and personal
transformations consistently being witnessed among the students



32 Educating for Change

will be a great encouragement. Hence, it is important to be patient
and persistent.
A slow start is better than no start at all.
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Appendix I
Gender-oriented' Courses Offered by
Hong Kong’s Universities (1995-1996)

The Chinese University of Hong Kong

Department of Anthropology

ANT 2310 Gender and Culture

This course looks at the relationship between gender and culture, by
comparing women in societies with different modes of production and
social organization. Through analysing their sex roles, enculturation pro-
cess, kinship, division of labour by sex, power and control, and social
development, students will understand how culture influences the con-
cept of gender and its related behaviour among human groups.

ANT 5300 Directed Studies: Comparative Perspectives on Gender,
Culture and Power

The seminar uses historical and ethnographical materials to critically
evaluate theoretical approaches on gender, culture and power. Arguing
against scholarly works which emphasize either a culture of patriarchy or
of resistance by women, this seminar highlights women’s own complicity
in the creation of mainstream regional culture. Materials on South China,
Japan, and other ethnographic areas will be used to see how they have
been informed by new theoretical approaches.

Department of English

ENG 3230 Gender and Literature

This course explores critically the relationship between gender and litera-
ture in specific sociocultural contexts. Some basic arguments in the femi-
nist perspectives on literary study will be introduced and selected works
by both male and female writers discussed. While topics may vary from
year to year, some typical examples are: the representation of woman,
gender identity and difference, literature and desire, gexuality and im-
agination, writing under patriarchy, etc.
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General Education

GEE 265U Gender and Culture

This course looks at the relationship between gender and culture, by
comparing women in societies with different modes of production and
social organization. Through analysing their sex roles, enculturation pro-
cess, kinship, division of labour by sex, power and control, and social
development, students will understand how culture influences the con-
cept of gender and its related behaviour among human groups.

GEE 183B Women, Men and Langunage

Differences in the way women and men use language have been noted
and described by scholars and researchers in several disciplines, and
these differences in language use can be studied from a number of per-
spectives: cognitive, emotional, psychological, social, and political. This
course examines important themes in the debate on language, feminism
and gender, drawing on work in sociolinguistics, literary studies, cultural
and media studies, education and psychology.

GEE 2853 Sexuality and Culture

This course aims at an interdisciplinary approach to the study of human
sexuality and culture. Three main areas will be discussed: 1. Ideas of
sexuality: Chinese and Western conception of sexuality, modern theories
of sexuality; 2. Sexuality and ethics: ethical issues of sexual relationships;
3. Sexuality and society: gender problems, issues relating to homosexual-
ity, pornography and Aids.

GEE 2804 Women’s Studies

This course analyses women's status in traditional and modern societies
and introduces current development of feminist theory in different fields,
such as psychology, sociology, history and religion.

New Asia College General Education
GEN 2192 Women, Men and Culture

This course is designed to enable students to understand the nature of
gender and its relationship to culture. Issues to be explored include bio-
logical aspects of gender differences, socialization, sociolinguistics, ho-
mosexuality, politics of birth control, gender and work, gender and
entrepreneurship, gendered images in the media, and sexuality and mo-

Educating for Change 39

dernity. The construction of gender as cultural specific is discussed using
ethnographic material and cross-cultural comparison of such societies as
Japan, the United States, Hong Kong, China, as well as other industrial
and non-industrial cultures.

Shaw College General Education

GES 1150 Gender Issues in Hong Kong Society

This course aims at sensitising students to the various manifestations and
implications of gender issues in Hong Kong. It starts off by introducing
concepts and perspectives which might be useful in understanding gen-
der divisions and inequalities. It then proceeds to review gender relations
in different spheres of local life. These include: the family, employment,
education, politics and the law. The course ends with a brief discussion of
the past, present and future status of women’s movement in Hong Kong.

Depariment of Government and Public Administration, Law
Programme

LAW 3210 Gender, Law and Politics

This course is an introduction to feminist scholarship on law and politics.
It studies the ways in which feminist scholars are challenging the episte-
mological and ontological foundations of traditional legal and political
science knowledge. Issues examined will include feminist jurisprudence;
feminist approaches to the issue of “equality”; feminist research method
and epistemology; gender relations as a question of politics and power;
gender biases in traditional political science knowledge; and feminism as
a social movement.

Department of Nursing

NRS 3510 Gender and Nursing

This course is intended to introduce students to the influence of gender on
society and nursing in particular. Topics to be covered include gender
identity and role socialization, sexism and men and women’s place in
society, organizations, families; and contemporary gender health issues
in Hong Kong.
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Department of Psychology
PSY 3640 Psychology of Gender

This course reviews historical and cultural perspectives of the psychology
of gender. Various genetic, biological, and social determinants of gender
differences in physical and sexual attributes, cognitive abilities, personal-
ity, and social behaviours are examined. Socialization processes by way
of parenting, play, school and media will be explored with regard to
gender roles and stereotypes, including masculinity, femininity, and an-
drogyny. Consequences of gender bias will be discussed in relation to
individual development, education, vocation, and mental health. New
trends in gender relations, as well as gender conflicts and abuses of
power, such as battering, sexual assault, and sexual harassment, will be
explored.

Department of Sociology

SOC 3363 Gender and Society

This course introduces theoretical discussions and empirical findings on
gender relations and sexual division of labour. It analyses from the per-
spective of gender various phenomena: sex role stereotype, socialization,
family, social stratification, labour market participation and rewards,
sexuality and reproduction, women’s movement, etc.

University of Hong Kong

Department of Comparative Literature

89214 Feminine Roles and Cultural Myths

This course will examine how literary and theoretical myths can both fix
and foster cultural meaning for women, and will explore new under-
standings of their social importance which have emerged amongst writ-
ers and artists with an unusual commitment to feminine or childhood
experience. In particular, this course will focus on “threshold” works
which chart or retrace a transformative passage from childhood to adult-
hood and which point to hidden reserves of feminine power, such as Alice
in Wonderland or Little Women.
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89218 Feminist Cultural Studies

This course will examine contemporary feminist thought and consider
how feminist approaches to such issues as language and culture, sexual-
ity and subjectivity, can inform our readings of modernist, postmodernist
and postcolonial texts.

89312 Histories of Sexuality

It is hoped that this course, examining both how Western societies have
repressed sexuality and also produced it as a subject for discourse and
surveillance and for quasi-objective knowledge, will interest students
doing literature and the humanities or the social sciences or psychology.
It involves readings of Freud and of literary texts brought into being
through Preud, and by other scientific-positivist accounts of sexuality; but
it also engages questions of pornography, the representation of women,
sexual differences, the inter-relationships of sexuality and colonial dis-
course and with the way sexuality interacts with issues of power, the
construction of masculinity and fantasy.

89803 Questioning Sexual Difference

Attention in this course focuses on literary and cultural texts in terms of
gender, feminism and sexuality on the assumption that “masculinity”
and “femininity” are terms that need to be examined critically.

Department of Fine Arts

04215 Women and Art

This course will focus on two main issues. The first is the question of
women as artists, which will include discussion of women artists and
their art in the West from the Renaissance to the present day. The second
main issue to be considered is that of the treatment of women as subject
matter in art. Female stereotypes, such as the virgin, mother, prostitute,
will be examined, as will the use of women as erotic symbols.

Department of Japanese Studies

88226 Women in Japan

This content course — taught by lectures and tutorials — focuses on the
issue of gender in Japan. It will start with a brief overview of women's
positions in Japan in various historical periods to provide a background



42 Educating for Change

for dealing with women's roles and positions in contemporary Japanese
society. The course will focus on how girls are socialized and educated,
on women’s role in the family, the work place, and in public life.
Throughout the course the complementary roles of men and women will
be examined, so that a picture of the roles and positions of men in Japan
will also emerge.

Department of Politics and Public Administration

13270 Gender and Politics in the Third World

This course explores the diversity and complexity of women’s role and
experience in the politics of development of the “Third World” today.

Department of Sociology
16331 Gender and Society

This course will focus on the social construction of gender and the pat-
terns of inequality that result from this process. Themes to be examined
are: biology and destiny; social definitions of masculinity and femininity;
sex role socialization; consequences of gender differentiation; theoretical
perspectives. In addition, the contribution that social theory has to make
to the question of the origins of sex inequalities will also be examined.

Hong Kong Baptist University

Department of History
HIST 3610 History of Chinese Women to 1911

This subject is principally a survey of women's lives and positions in
traditional China. Apart from a general introduction to women’s lives in
different dynasties, special issues such as female infanticide, footbinding,
education, arranged marriage and concubinage, chastity, femmefatale, and
relationships among family members will be dealt with in detail. More-
over, theories of integrating women into the macro-history as well as
factors leading to changes in women's lives and positions in traditional
China will also be taught.
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HIST 3630 Chinese Women and Politics in Twentieth Century China

In the past century, the lives of Chinese people in general, and that of
Chinese women in particular, have undergone tremendous changes. Out-
dated traditions and conservative bondages broke down to redefine the
status of Chinese women and brought them a new, independent life after
the establishment of the Chinese Republic. This subject analyses the lives
of selected prominent Chinese women in these years of turmoil and their
changes and responses to the challenges posed by the historical setting
and environment in which they lived. This subject, focusing on a detailed
study on the changing status and roles of women, will offer an alternative
path towards understanding China’s political development.

Department of Sociology
SOC 2230 Sociology of Marriage and the Family

This subject is concerned with sociological approaches and theories about
contemporary forms of marriage and the family. It examines different
family structures and the interpersonal relationships within these. It is
also concerned with the recent debates about the nature of gender social-
ization, dating and mate selection, parenthood, retivement and family
crisis such as divorce, death and bereavement, single-parent family and
family violence.

SOC 3760 Sex, Gender and Society

This subject examines the concepts of sex and gender as these are inter-
preted through and acted upon within the social and cross-cultural con-
texts of contemporary social life. Exploring first the foundations of
biological and cultural beliefs about sex and gender, the subject proceeds
to examine theories of gender formation, the social context of genderiza-
tion, the concepts of masculine and feminine, sexual violence and harass-
ment and the culturally variable context of sexuality. It continues with
feminism and its possibilities, the relationship of sexuality and power,
and with certain issues in the study of sex and gender (such as the use of
sexuality in advertising, and the place of sex in the postmodern world).
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City University of Hong Kong

Department of Law

LW 3123 Women and the Law

Feminist legal theory. Women and Hong Kong Society. Women and
Reproduction. Assisted scientific reproduction. Women and family law.
Women, the l]aw and the work place. Women and rape.

Department of Applied Social Studies

S§ 3901 Women and Development

Sociology of development. Development and women. Women and work
in developing countries. Feminization of poverty. Women’s status in
selected East Asian industrializing economies.

Hong Kong University of Science and Technology

Division of Humanities

HUMA 139 Women’s Literature

Thematic and aesthetic exploration of significant works in world litera-
ture written by women in different cultural and historical contexts.

HUMA 143 Gender and Culture

A critique of various Euroamerican and East Asian cultural texts in terms
of gender and sexuality.

HUMA 516 Women and Religion

Explores the various roles and activities of women in religious traditions
around the world, including Hindu, Buddhist (in India, Tibet, Southeast
Asia, China, Japan, and North America), Judaic, and Christian.

HUMA 518 Women and Literature

Examination of the roles, identity, and social construction of women in
literature and feminist theories.
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Division of Social Science

SOSC 136 Gender and Culture

Examination of the cultural construction of gender; political-economy
and gender equality; case study on the changing status of women in
China.

SOSC 527 Gender and Development

The political-economy of gender in developing countries and the impact
of Western development policy on the status of women.

SOSC 528 Feminism and the Social Sciences

Feminism has emerged as a social movement and a body of knowledge
which critically challenges “classical” theories and methods of the social
sciences. This course examines the impact of feminism on the social
sciences and in light of recent post-modern critiques of knowledge and
power.

Lingnan College Hong Kong

Department of Sacial Sciences

SSC 3940 Gender and Society

This course provides students with the knowledge to understand gender,
gender roles, gender relations in contemporary society. Within the con-
text of various theoretical approaches, the course will explore these is-
sues, such as Family, Education, Media, Work and Politics. In addition,
various conceptualization and analyses of changing gender roles and
relations will be discussed. Further, the course will make reference to
gender issues in Hong Kong. Upon completion of this course, students
are expected to understand the effect of biology on human nature, the
relationship of individuals to society, and the changing nature of this
relationship.

Note

1. Gender-oriented courses refer to courses in which gender is a major
concept throughout.
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Appendix II
Gender-related Courses’ Offered by
Hong Kong’s Universities (1995-1996)

The Chinese University of Hong IKong

Department of Anthropology
ANT 1310 Marriage, Family and Kinship

Based on ethnographic evidence drawn from all over the world, this
course introduces the basic concepts, major theories and research meth-
ods in kinship study. Issues to be explored include: the incest taboo,
patterns of marriage, the institution of the family, social changes in do-
mestic life, descent groups, genealogy, kinship webs, affinal alliances,
and the social functions of kinship organization in different societies.
Contemporary challenges to kinship will also be discussed, such as the
cultural implication of new technologies of human reproduction, increas-
ing divorce rates, and family planning.

ANT 2320 Culture and Behaviour

This course introduces basic concepts, theories, methods and new devel-
opments in the anthropological study of culture and behaviour. Issues to
be examined include socialization, cognition, emotion, self, personality,
gender, and the relationship between individual and collective behavi-
our. This course will also discuss the recent development of ethnopsycho-
logy in the subdiscipline of psychological anthropology.

ANT 2401 Topics in Ethnography: Japanese Society and Culture

This course examines, in an anthropological light, Japanese social struc-
ture, cultural meanings, and individual lives; we will consider Japanese
historical patterns, family and business structures, gender roles, educa-
tion, religion, and popular culture.... In what sense are Japanese women
“oppressed,” and in what sense might that be a concept applicable to
Japan?.... We will examine Japan not only of itself but in comparison to
Hong Kong, the United States, and other societies, in order to understand
Japan as one of the many different forms through which a contemporary
society can be constructed. In this way we can consider the human “plus-
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ses” and “minuses” of a society like Japan; and we can ask, What can we
learn from Japan? (extracted from the Department’s course outline).

ANT 2410 Chinese Culture and Society

This course provides an anthropological approach to China. Discussion
concentrates on its major cultural and social institutions, both traditional
and contemporary, such as family, marriage, kinship, lineage and clan,
economic system, religion and value orientation.

ANT 3322 Topics in Anthropology: Anthropology of Ethnic Chinese
Communities

The course will introduce students to the study of ethnic Chinese world-
wide.... The diverse Chinese communities worldwide are ideal for com-
parative studies, especially on a number of anthropological /sociological
themes, such as cultural continuity and transformation, cultural identities
and ethnic identities, ethnic relations, social organization, and so on.
Topics: Emigration, settlement and diversity. Localization and identities.
Acculturation and assimilation. Social organization. Economic life. Cul-
ture and economic performance debate. Politics and belonging. Ethnic
relations. Religion and community. Women: Status and identity. China
and ethnic Chinese. Overview (extracted from the Department’s course out-
line).

ANT 3540 Anthropology of Development

This course will examine the theories of economic development, includ-
ing modernization theories, dependency, world-system, and basic needs.
Topics include the green revolution, peasant resistance, incorporation of
“tribals,” cultural extinction, women and development, collectives, eco-
logical degradation, and grassroots alternatives.

Department of Economics

ECO 3470 Labour Economics

This course emphasizes both theoretical and empirical studies. Topics
covered include: static and dynamic models of the demand for labour,
allocation of time, the labour supply of men and women, labour unions,
human capital theory, theories of personal income distribution, informa-
tion and search theory, signalling and self-selection, implicit contracts
and the principal-agent problem.
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Faculty of Education
EDM 6204 Education and Social Stratification

This course is designed to provide a systematic explication of theories,
concepts and researches on the differentiation and session functions of
the modern education system. It aims to familiarize students with the
different theoretical perspectives, major debates and essential problems
and concerns within the field of study on schooling and social stratifica-
tion. The course will also evaluate the effects of educational policies
which are designated to equalize the educational as well as social oppor-
tunities of future citizens. The topics likely to be covered in the course are
(1) education and class division, (2) education and gender division, (3)
education and racial division, (4) policies for the equality of educational
opportunities, (5) nature of education policies in democratic-capitalist
state, (6) crisis of education and the politics of accountability.

Department of English
ENG 1450 The Divine and Secular in Literature

This course describes some of the controlling ideas that have shaped
Western culture from its beginnings. These key ideas include: Beginnings
and Ends (Creation and Apocalypse), Destructive Forces and Salvific
Heroes/Heroines; Individual and Society; Permanence and Change; Lin-
ear and Circular Journeys; Reality and Appearance; Faith and Reason;
Male and Female; the One and the Many; Perfectibility and Defectibility;
Expressibility and Inexpressibility (Literature and the Transcendent),
Chaos and Order. Students are required to demonstrate the contempo-
rary relevance of these ideas in a Chinese cultural context. Texts will be
chosen from the Classical and Medieval periods.

ENG 3130 Issues in Literary Criticism

This course will acquaint students with a number of basic concepts of
theoretical positions in literary criticism by reading and analysing certain
seininal texts taken from the modern age. Specific topics of investigation
include: (a) language and structure; (b) meaning and interpretation; and
(c) text and context. Discussion of these topics will lead to a greater
understanding of the primary features, strategies and implications of the
main currents in contemporary critical theory such as structuralism/
semiotics, reader response, hermeneutics, psychoanalysis, feminism and
socio-cultural criticism.
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ENG 3180 Major Concepts in World Literature

This course invites students to cross cultures by comparing or contrasting
certain themes as they are expressed in major representative works of the
West and the East. Its starting point will be the Middle Ages in Europe
and the T’ang Dynasty in China, leading into the twentieth century. Some
attention will also be given to India and Japan. Among the themes consid-
ered will be the Transcendent and the Immanent, Fate and Free Will,
Death and Rebirth, Reward and Punishment, Faith and Reason, Revolu-
tion and Reformation, Classicism and Romanticism, Capitalism and
Communication, Male and Female, War and Peace.

General Education

GEE 2180 Chinese Culture and Society

This course provides an anthropological approach to China. Discussions
concentrate on its major cultural and social institutions both traditional
and contemporary, such as family, marriage, kinship, lineage and clan,
economic system, religion, value orientation, etc.

GEE 228K Plato’s Republic and Other Dialogues

This course is a critical study of Plato’s Republic as a representative text of
the Greek classical world. It will discuss the central theme of justice and
some of the perennial problems such as: the place of the individual in
society, distribution of material and other resources, education, govern-
ment, elitism, sex and family, etc., that the book raises. The course will
also draw from a few other dialogues of Plato’s.

GEE 258R  Cultural Politics

Through the study of culture politics, the course targets at reflecting upon
some of the nuclear topics in cultural studies, like the discourses on
culture and value, (multi)culturalism, politics of difference, strategies and
tactics, sexualities, cultural policies, etc., with reference to the formation
of cultural identity. Specific focuses will be placed on the Hong Kong
context (especially arts development, cultural politics, education, com-
munity resistance, etc.) in the policy era starting from the 1970s, moving
through 1997-laden post-transitional phase in the 1990s.
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GEE 259S Personal Growth

This course aims to provide knowledge about adjustment and personal
growth to enable students to develop more effective coping skills and
social behaviour. Topics include models of personality, life cycle, self-
identity, love and attraction, sexual knowledge and fulfillment, marriage
and family, life style and health, stress management, social skills training,
assertiveness training and theories on competent personthood.

GEE 2851 Law, Morality and Society

This course will examine normative and analytical topics from moral,
social, and legal perspectives. Normative topics will include the follow-
ing: Should homosexuality and/or abortion be legalized? Should death
penalty ever be used? Analytical topics will be: Hong Kong's legal system
(with an emphasis on criminal proceedings); the concept of law, critiques
of law.

GEE 2891 Philosophy of Love

This course aims at a philosophical discussion on the theories of love and
sexuality in the Chinese and Western culture. Topics include: comparison
of the philosophical approach to the phenomena of love and sexuality in
the Chinese and Western tradition, classical Western theories of love,
Christian thought on love and sexuality, traditional Chinese theories of
love and sex, modern sexology and philosophy.

Department of Nursing

NRS 3530 Human Relationships and Nursing

This course will be based on the sociology of human relationships and
include sex, marriage and the family. Topics to be covered include devel-
opment of sexuality from a lifespan perspective, education and health
promotion in regard of reproduction and sexually transmitted disease.

Department of Primary Education

PED 3230 Sex Education in Primary School

The purpose of this course is to assist teachers to acquire knowledge of
human sexuality, explore the sex education curriculum and methodology
of sex education in primary school. Topics such as definition of human
sexuality, the bio-psycho-social aspects of human sexuality, theories of
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psychosexual development, sex and gender, values and attitudes related
to sex, interpersonal relationship, sexually transmitted diseases, preven-
tion of child sexual abuse and self-protection of sexual abuse are dis-
cussed. In addition, implementation of sex education in primary school
and school-home partnership in sex education are also investigated.

PED 4120 Education and Society in Hong Kong

This course introduces prospective teachers to salient aspects of educa-
tion and its role in the development of Hong Kong. It starts from an
examination of a mix of indigenous and colonial forces and the way they
shape education in Hong Kong. Some of the topics covered are: language
policy, curriculum policy, selection and allocation, class and sex composi-
tion of the student bodies and the teaching forces, educational gover-
nance, and the development experience of Hong Kong.

Department of Psychology

PSY 1030 Psychology of Personal Growth

This course aims to provide knowledge about adjustment and personal
growth to enable students to develop more effective coping skills and
social behaviours. Topics include models of personality, life cycle, self-
identity, love and attraction, sexual knowledge and fulfillment, marriage
and family, life style and health, stress management, social skills training,
assertiveness training and theories on competent personhood.

Department of Religion

RST 4690 Religion and Society: Special Topic

A study in depth of one or more special issues that arise in the studies of
Religion and Society, such as: Christian understanding of power, Chris-
tian sexual ethics and elitism in the Church.

RST 4880 Sex, Marriage and Family

The course is designed to provide students with an opportunity to deepen
their understanding of the issues and feelings surrounding sex, marriage
and family. It is also designed to allow students to develop skill and
sensitivity in ministering to individuals and families.
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Department of Sociology

S0OC 3232 Kinship and Family

This course is a discussion of the structures and functional processes of
both kinship and the family. It starts with the development of theoretical
frameworks to be based on materials collected from studies on Chinese
society as well as other societies, and is followed with the application of
these frameworks in the analysis of the various phases of kinship a.nd
family operation. The discussion will be conducted from both a historical
and a comparative perspective.

Department of Social Work

SWK 4510 Seminar I Family Services

The course aims to review the basic philosophy, rationale, policy, servi'ce
delivery and intervention approaches related to family service. In partic-
ular, the emphases of the course are helping students to have a critical

mind in analysing the current family issues; to examine different working

approaches conducive to effective practice in different settings; and to
develop a framework for family treatment of problems, such as family
violence, child abuse, single parent families, etc.

University of Hong Kong

Department of Comparative Asian Studies

06410 Contemporary Political and Social Issues

This is an interdisciplinary course which examines several of the r'n.ain
problems facing Asian countries today. The emphasis is towards political
and social issues, although the economic base is certainly not ignon?_c:?.
Subjects include population, urbanization, bureaucracy, social and politi-
cal modernization, conservation, revolutionary potential, religion and the
status of women.
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Department of Comparative Literature

89207 Studies in American Culture

European commentators — from de Tocqueville and Lawrence to Eco
and Baudrillard — have always shown a critical fascination for the enor-
mous possibilities and contradictions of American culture and society.
This course studies American literature as a response, through form and
fable, to these possibilities and contradictions — from the search for an
understanding of American experience in nineteenth century writers like
Melville, Poe, Whitman and Dickenson; to the internationalism of mod-
ernists like James, Pound and Hemingway; through to the present mo-
ment of “global village” politics and “hyperreality,” addressed in
different ways in the writing of Pynchon, Michael Herr (on Vietnam),
Toni Morrison (on Black women) and the Cyberpunk fictionalists.

89209 Re-placing Shakespeare

This course “replaces” Shakespeare not by removing his work from the
agenda, but by reconsidering his place in contemporary criticism and
cultural practices. The course will deal with topics like: “feminist” and
“new historical” re-readings of Shakespeare’s texts; comparisons of how
European, American, Japanese and Russian film directors, with their
different cultural perceptions, have handled the problems of filming
Shakespeare; and the way Shakespeare has been adapted and rewritten
by innovative writers like Brecht and Heiner Muller.

89316 Modernity, Cinema, Philosophy

Cinema has been this century’s major cultural form. The significance of
cinema for an understanding of modern culture is not simply com-
prehensive in terms of relations between cinema, culture and society; an
understanding of cinema is integral to major theoretical debates in aes-
thetics, psychoanalysis, feminism and philosophy. This course addresses
the significance of cinema for an understanding of modern culture
through a consideration of modern crisis of representation and the image:
of the cinematic imaginary and technologies of gender, and of cinema and
philosophy.

89317 Hong Kong C'ulture

This course will examine various forms of colonization and their influ-
ences on the construction of cultural artifacts and relationships. It is
designed to study various theoretical formations and recent debates on
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postcolonialism, cultural imperialism and consumer culture, with specific
reference to the understanding and discussion of local culture and soci-
ety. The course will also bring in a series of texts by other postcolonial
writers so as to examine further intersections between postcolonial theo-
ries and other areas, e.g., feminist theories.

89321 Critiques of Space

“Space” has become a focal point of discussion in many different dis-
ciplines ranging from sociology, urban studies and architecture to litera-
ture, philosophy, cinema and gender studies. The course will present —
by means of films, writings, photographs and other speculative media —
the spatial issues that affect our contemporary experience of the city and
our understanding of the culture and politics of the globalizing world.

89802 Narrative and Cultural Identity

This course examines some of the ways in which narratives function to
construct or contest various forms of cultural identity. Issues addressed
include ethnicity and nationality; state formations and colonialism; gen-
der and patriarchy; memory and alternative histories. The narratives will
be fictional and non-fictional, ranging across different media (prose,
drama, film, poetry).

Department of Geography and Geology

05301 Cultures of Development

This course will take a broader view of the evolution of developing
countries than the course 05322 Development Studies. There will be a
bias towards more cultural aspects, and principal themes will be colonial-
ism, and the penetration of the Western capitalist system, and the subse-
quent process of decolonization. Particular topics will include landscapes
of conquest, millenarianism, peasant movements, famine, the status of
women and minorities, and other issues of social concern in the develop-
ing countries.

Department of Japanese Studies

88222 Japanese Business: An Anthropological Introduction

This content course — taught by lectures and tutorials — focuses on
various aspects of Japanese business. It is particularly concerned with the
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social organization and culture of the Japanese salaryman, and deals with
such varied topics as company socialization, decision-making, manage-
ment procedures, gender relations, leisure activities, sake drinking, and so
on.

Department of Law

18214 Law in East Asia

This course will be the first opportunity for students in the Faculty to

learn about the legal systems of the East Asian countries. The course will

be taught thematically and comparatively from among the following

topics:

e An introduction to the historical foundations of the modern legal
systems of Japan, South Korea and Taiwan

*  Legal institutions: structure of state, courts, legal professions

¢ Codification of law, especially the institutions of private law

»  Civil and commercial law

»  Civil process and mediation

»  Human rights and the legal status of women

¢ Framework for foreign trade and investment

These topics will be examined from a comparative perspective with refer-

ence to the law in Hong Kong. The law will be analysed in the context of

its history as well as its economic, political and cultural foundations.

18215 Introduction to Chinese Law

A general overview of the present legal system and law of the PRC. The
course begins with a survey of traditional Chinese law and the develop-
ment of socialist theory and practice before and after 1949. It then pro-
vides an introduction to important areas of legislation enacted since 1979,
including: :

o Constitutional reform: courts, procuracy and lawyers

*  Mediation and dispute settlement

*  Thecriminal process

* Introduction to civil law

*  Marriage law and the status of women

¢ Economicreform
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18221 Principles of Family Law

Marriage: customary marriage and marriage under the marriage ordi-
nance, essential and formal validity, nullity and divorcee, domestic vio-
lence.

Financial provision (in outline only): periodical payments, lump sum and
property settlement on divorce.

Child custody: legitimacy, guardianship.

18222 Issues in Family Law

Matrimonial property (practice and procedure): rights and obligations of
husband and wife and children in common law, in equity and under
statute consequent upon marriage, divorce and nullity, non-disclosure
and dissipation — protective remedies, consent orders.

Parent and child: adoption, wardship, new reproductive methods and
surrogacy, child abuse, care proceedings.

18311 Labour Law

The scope and sources of labour law.

The contract of employment: formation; obligations of parties, express
and implied; termination and suspension of the contract and remedies for
breach; restraint of trade, apprenticeship.

Statutes affecting employment terms in regard to formal requirements,
wages, notice of termination; suspension, lay-off and redundancy; hours
of work, rest days and holidays; children, young persons and women; the
Labour Tribunal.

The employer’s responsibility for the safety of his employees; negligence
and breach of statutory duty; health, safety and welfare and other condi-
tions of work in industry; enforcement; employees compensation.

The law of collective relations (in outline only).

Department of Nursing

10104 Behavioural Sciences

Methods and measurement; normality and abnormality; neu-
ropsychological processes; sensory systems; perceptual processes; learn-
ing; cognitive subsystems in information processing; emotion and feeling;
personality and behaviour: attribution, motivation; consciousness and
sleep; attachment; exploration, play and growth; language; childhood
and adolescent social behaviour; gender, sexuality and sexual behaviour;
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adulthood; later life; intellect; demands, resources, prediction and con-
trol; threats and challenges; information, adaptive coping and support;
barriers to adaption and maladaption; happiness and sadness; helpless-
ness, hopelessness and depression; anxiety and associated behaviour;
dependency behaviours; behaviour change; demography; population
structures and the distribution of disease; patterns of disease; making
decisions about health; disease prevention; sociological perspectives;
family; social construction and cultural diversities in health and illness;
life chances and life style; socioeconomic position; gender and ethnicity;
hospital organization; role relationships in hospital and other health care
settings.

Department of Politics and Public Administration

13264 Problems of the Third World

This course will consider a range of concrete problems which have as-
sumed primacy in the political, economic and social experience of Third
World countries. Issues discussed will include: poverty; population; debt;
colonialism; politics, democratization and gender questions; the new in-
ternational economic order.

Department of Psychology

14238 Motivation and Achievement

This course is an introduction to theories and research on achievement
motivation. The course will cover a variety of topics including: motiva-
tion as a personal trait; situational causes of motivation; cognition and
motivation; sociocultural influences on motivation and achievement; the
role of meaning in motivation} sex differences in achievement and work
investment; age and achievement motivation; enhancing motivation in
learning.

Department of Science

99132 Behavioural Science

The course combines elements of sociology, sacial policy and psychology
relevant to health care: introduction to sociology; overview of sociological
theory: functionalism, Marxism, interpretive sociology, positivism; re-
view of sociological literature on childhood and family life, schooling and

Educating for Change 59

other education opportunities, youth and work, inequalities in society
(social class, gender, race), demography, epidemiology; review of socio-
logical literature on health and illness behaviour, doctor-patient relation-
ships, stigma and illness.

Department of Social Work and Social Administration

15231/15469 Social Welfare in China

The course explores the philosophies, organization, techniques and de-
velopment of social welfare provision in China. The work of service
organizations such as Civil Affairs Bureau, Street Offices, Unions, Feder-
ation of Women, and the Communist Youth League will be studied.
Issues concerning social security, youth policy, status of women, child
care, the care of elderly people, the physically and mentally handicapped
and professional training will be discussed.

15225 Social Work with Families

This course will examine the concept of a “family perspective” and assist
students in gaining an understanding of the major approaches to working
with families. Theories on family, methods of assessment, and a range of
strategies and techniques for effective intervention with the family will be
considered, as will their applicability to the local context.

15334 Law for Social Workers

The course covers two areas:

(a) “Professional Law”: Social workers and lawyers, different ap-
proaches to the same problem, social workers and the courts, the role of
the social worker in court; children and the law, care and supervision,
compulsory measures, adoption law and procedure; the mentally ill and
the handicapped; and

(b) General Legal Studies: an outline of the legal system and the admin-
istration of law in Hong Kong; Family Law; marriage, divorce, mainte-
nance, rights in the matrimonial home; housing: homelessness and the
law, landlord and tenant (private sector and public sector), housing and
public health law and practice; legal aid and legal advice schemes in
Hong Kong.

15442 Human Sexuality

Cultural and personal attitudes towards sex will be examined, along with
the role sex plays in human relationships. Topics covered will include sex
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in human loving, the physiology of sexual reactions; contraception; sex-
ual dysfunctions (impotence, frigidity, etc.) and their treatment; attitude
de-sensitization; homosexuality; sex and violence; sexual aberrations. The
aim of this course is to assist intending social workers to be sensitive to
sexual issues important to their clients, and to be able to discuss them
without embarrassment and with a degree of expertise.

15474 Social Work in Marital Situation

This course will examine the various issues brought up by couples as they
work towards conciliation or — in their marriage. The psychodynamic,
social learning and system approaches will provide the basic foundation
concepts. These will be examined for their assessment and intervention
and strategies, and for their contribution in work and marriage difficul-
ties whether they arise from personal vulnerabilities, reciprocal and inter-
generational concerns and clashes, communication impasses or intimacy
issues.

15322/15479 Family Policy

This course will study the changing functions of the family system as the
most fundamental caring unit in society. Policies affecting the family
system, its relation with other social institutions, and measures necessary
to strengthen its roles will be discussed.

Department of Sociology

16102 Iutroduction to Anthropology

This course will explore, through cross-cultural comparison, key social
and cultural issues, such as marriage and the family, caste and class,
ethnicity and identity, language and culture, state formation, economic
values, gender and religion. This course will draw on studies of the
peoples and cultures of Asia.

16211 Hong Kong Society

An appraisal of the sociological research that has been done and the
further research that needs to be done on Hong Kong society, covering
such topics as: demographic structures and processes, kinship, marriage
and family, the sociology of economic life, the polity, social stratification,
systems of knowledge and belief, the mass media.
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16226 Marriage and the Family

Marriage and the family are viewed comparatively, using historical and
cross-cultural data. Included are the impact of industrialization and ur-
banization on family life, different forms of family organization and the
societal conditions under which they occur, theories of mate selection,
recent changes in dating and premarital sexual involvernent, parenthood
and marital adjustment.

16229 Social Stratification

This course deals with the phenomenon of social inequality. It will cover
topics such as theoretical explanations of this phenomenon; the method-
ological problems involved; different types of social stratification, includ-
ing caste, class, gender and ethnicity; the consequences of stratification on
life chances and life styles; and social mobility. A comparative approach
will be adopted.

16237 Social Change in Southeast Asia

An introduction to the societies of Southeast Asia, and to the vast changes
occurring in the region today. The course begins with an elaboration of
traditional cultures, followed by an examination of specific social reali-
ties, including changing caste/class roles; economic development and
underdevelopment; the role of religious ideology as a political force; the
situation of women.

16258 Sociology of Sexuality

This course examines how different cultures and sub-cultures construct
their own categories of sexual desire, sexual identity, eroticism and sexu-~
alities. It covers theories of sexuality, issues in the cultural construction of
sexuality, practices and sexual diversity and media representations of sex.

16419 Law and Society

This course will examine the relationship between law and society. It
looks at the history and development of law in different cultures, examin-
ing the form and content of “law” found in pre-industrial society, capital-
ist society and socialist society. Particular legal concepts such as the law of
contract and the public/private distinction are placed in their socio-his-
toric setting. Specific topics (e.g., law and domestic relations, rape in
marriage, child abuse, homosexuality, artificial reproduction and restric-
tions on pornography) are examined insofar as they are related to the
application of these concepts.
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16423 Selected Issues in Criminology

Topics may vary from year to year depending on the interest of candi-
dates and staff. Examples of topics covered are: victimology, drug abuse,
policing and public order, women and crime, recent methodological de-
velopments, and recent international trends in criminology.

Hong Kong Baptist University

Department of Chinese Language/English Language

CHEN 1140 World Masterpieces

This subject thematically addresses fiction, drama, poetry, and film from
several countries. Themes may include: justice and injustice; self-knowl-
edge and self delusion; gender roles and power; cultural encounters and
cultural barriers; the dialectics of existence and ideology.

Department of Communication Studies

COMS 3230 Current Topics in Applied Communication Studies

An in-depth study of a current topic of communication research and/or
practice is provided. Topics are chosen and announced a semester in
advance from among the following or others as approved by the Commu-
nication Studies Course Option Subcommittee: communication policy in
Asia, communication policy in China, family communication, gender
communication, Marxist-Leninist-Maoist criticism and communication,
media effects, political communication, semiotic analysis, semantics, or
telecommunications policy.

Department of English Language and Literature

ENG 2830 Western Critical Approaches to Literature

A study of various critical approaches, such as New Criticism, psycho-
analysis, structuralism, feminism, reader response theory, and their ap-
plication in the analysis of literature. Readings may refer to ancillary
disciplines such as sociology, anthropology, linguistics, and psychology.
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ENG 3990 Special Topic in Western Critical Theory

The aim of this subject is to provide a rigorous study of a specific, influen-
tial area of modern literature theory. The analytical skills of the advanced
student of literature will be further sharpened by an engagement with
basic questions about literary practice through a particular theoretical
perspective. The content of the subject might vary from time to time, with
the focus either upon a specific theory (for example, Psychoanalysis,
Marxism, or Feminism) or upon a particular writer in the English lan-
guage who has had a decisive influence in the development of critical
theory.

Department of Religion

REL 2730 Contemporary Ethical Problems

This subject will tackle three or more clusters of ethical issues that are
especially relevant to Hong Kong society. Ethical issues in birth, death,
sex and love will be discussed here because of public concern lately. Some
other issues will be included when deemed necessary.

R.P. 1090 Moral Themes in the New Testament

This subject is not designed to set forth a complete system of Christian
moral teaching, but rather to focus on the notions that are pivotal to
modern religious thought. Students will examine specific moral issues
which Jesus presented to or resolved for his followers. Pertinent texts
dealing with love, marriage and divorce, church and state, etc., will be
discussed.

Department of Sociology

SOC 1110 Introduction to Sociology

This subject is an introduction to the study of social interaction and
human relationships in society. It focuses on (a) the basic concepts and
approaches and methods in Sociology; (b) the relationship between indi-
viduals and groups/organizations; (c) the analysis of major social institu-
tions such as marriage and family, power and politics, economy and
work, education, belief system, and health and health care; (d) selected
issues in contemporary society such as deviance and social control, social
stratification, mobility and inequalities, urbanization, modernization, so-
cial change, and population and society.
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SOC 1130 Principle of Sociology

Sociology is a social science concerned with the study of people in society.
As a discipline it is concerned with how society is structured and how it
operates. Students are invited to recognize not one approach to studying
society, but several alternatives paradigms. These approaches treat social
life in different ways and invite different sorts of questions to be asked
about how social life is organized and maintained. In this subject students
are expected to reflect upon their experience as members of the Hong
Kong society and to explore how sociological explanations of becoming
part of that society differ from lay accounts. Students are expected to
become familiar with specific areas of social life such as social stratifica-
tion, kinship, family and marriage and work. They are also expected to
understand sociological perspectives concerned with social conformity
and deviance, power and social control, and continuity and change.

SOC 1150 Hong Kong Society

This subject focuses on the social structures and processes of Hong Kong.
The topics include demographic processes and changes in the population
structure, state-society relationships and forms of public participation,
housing and urban development, family structures and processes, eco-
nomic development and organization of livelihood, social inequalities
and social movements.

SOC 1610 Introduction to Social Problems in Hong Kong

This subject is an introduction to the study of current social problems and
issues in Hong Kong. It focuses upon the macro-study of different social
problems and issues in Hong Kong such as inequality, social deviations,
ageism, domestic violence, and certain emerging issues that are of current
concern. This subject also considers preventive and treatment policies.

SOC 3660 The Sociology of Social Problems

This subject deals with the major sociological perspectives in the study of
social problems and analyses each of the following social problems: fam-
ily problems, old age problems, mental illness, crime and delinquency,
drug abuse, sexual deviation and environmental problems. Special refer-
ence is made to Hong Kong.

SOC 3850 Chinese Family and Kinship

This subject focuses on the family and wider kinship in traditional and
contemporary China, emphasizing their characteristics and how these
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have changed. Topics include: the nature of the kinship and the structure
of the family in China, changes in the family institution from the pre-
Communist period to the present, and the consequences and attendant
problems of changes in the family and kinship systems.

Department of Social Work

SOWK 3641-2 Social Work with Families

This subject builds on the foundation of theoretical knowledge and prac-
tical skills for working with families as provided in earlier theory an‘d
skill subjects. The students will examine the development ‘stages of farn‘1-
lies and problems they may encounter. The role of social worlfers in
family services will be examined and family policies and services be
analysed with particular reference to the local context.

City University of Hong Kong

Division of Social Studies

DS 8212 Hong Kong Society

Population. Economy. Family. Environment. Polity. Social Issues and
policies. Culture.

DS 8232 Practical Psychology for Everyday Life

Effective communication. Self awareness, mental health and life style
management. Dating, love and family. Assertiveness training, nego(.tia-
tion skills and conflict management. Problem solving strategies. Working
in groups. Interview and training skills. Communicating with the public.

General Education

GE 2005 Hong Kong in Transition: Issues and Challenges

Society and politics in Hong Kong. Economic restructuring in Hong
Kong. Family and social change in Hong Kong. Popular culture and the
mass media. Hong Kong environment in global context.
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Department of Law

LW 3122 Family Law in Hong Kong

Family law in context. Family units. Consequences of marriage and co-
habitation. Policing family relationships. Family breakdown. Child law.
Administration of family law. Recognition and enforcement of decrees
and orders of Hong Kong courts. Reforming family law.

LW 3219 Advanced Legal Theory

Marxism and law. Introduction to Chinese legal philosophy. Law and
justice. Contemporary liberalism. Critical legal studies and deconstruc-
tion. Feminist legal theory.

Department of Applied Social Studies

SS§ 1204 Practical Psychology for Living and Working

Effective communication. Knowing ourselves. Dating, love and family.
Mental health and life style management. Working in a group. Assertive-
ness training. Conflict management. Negotiation skills. Thinking skills.
Problem solving strategies. Making decisions. Project presentation. Job
seeking skills. Communicating with the public. Training skills.

SS 5120 Hong Kong Society

Population. Family. Environment. Economy. Polity. Social issues and
policies. Culture.

SS 6119 Hong Kong Society in Regional Context

Theoretical perspectives. Demographic structure and change. Environ-
mental issues. Family and gender division. Economy and its develop-
ment. Social issues and policies. Culture and social change.

SS 6216 Abnormal Psychology

Introduction. Symptoms, etiology and treatment of emotional disorders
and psychological factors affecting physical conditions; schizophrenia
and delusion disorder; personality disorders, gender identity disorder,
paraphilias, and psychoactive substance use disorder; specific disorders
of childhood and adolescence.
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SS 6613/T Social Work Theories and Practice ITT

Nature of community work practice. Differential application and practice
of community work approaches. Community politics. Feminism and
community work practice. Working with minority groups. Public policy
analysis and community work practice. Cultural issues in community
work practice.

SS 6802 Contemporary Issues in Social Welfare

Mass media. Welfare state. Feminism. Social welfare in China.

SS 6803 Contemporary Issues in Sociology

Two of the following three topics will be covered: deviance and criminol-
ogy; family; work and organizations.

SS 6901/T Working with Children and Families

Family dynamics. Family crisis and dysfunction. Couple and family dy-
namics. Family issues. Decision making and planning for child place-
ment. Working with children.

Hong Kong University of Science and Technology

Division of Humanities

HUMA 122 Love Lyrics: East and West

Selected readings of the best love poems in the West and the East from
ancient through contemporary times, discusses various perspectives on
love in relation to historical, cultural and gender differences.

HUMA 129 Marriage and Family in Cultural Perspective

Comparative study of marriage customs and family relations in different
cultures. Rules of descent and their relationships to marriage and human
family examined in a cultural perspective.

HUMA 525 Modern Literary Theory I & II

Historical and critical survey of major literary theories of the twentieth
century: American formalism, archetypal criticism, Freudian and Lacan-
ian psychoanalysis, Russian formalism, structuralism, semiotics, phe-
nomenology, hermeneutics, reader-response, feminism, the Frankfurt
School, deconstruction, and new historicism.
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HUMA 534 Religion and Literature in Modern South Asia

Analysis of problematic patterns of religious culture (such as the tensions
between male/female, sacred /secular, colonial-elites/subalterns, tradi-
tion/modernity, Hindu/Buddhist, Hindu/Christian) as these have been
explored in the twentieth century literature (fiction and autobiography)
by South Asian (Narayan Rao, Murthy, Naipaul, etc.) and Western
(Heese, Woolf, Updike, etc.) writers.

HUMA 649 Seminar in Contemporary Chinese Literature

A critical study of development, trends, characteristics of narrative litera-
ture in Taiwan, Hong Kong, and mainland China from the late 1960s to
the present from cultural, historical and gender perspectives.

Division of Social Science

SOSC 172 Hong Kong Society

Sociologically informed understanding of Hong Kong society. Topics
include: inequality, politics, religion, gender, the family and popular
culture.

SOSC 173 Social Interaction

Introduction to social psychological perspectives in sociology; topics such
as obedience, deviance, friendship, gender relations and culture.

SOSC 237 Chinese Society Since the Reforms

The social and cultural dimensions of the economic reforms in China,
examining gender, politics, family, rural and urban life and their roles in
the reform process.

SOSC 275 TFamily Systems in Transition in China and Hong Kong

Origin and trends of world nuclearization of the family; cultural and
symbolic as well as economic impact on kin-relatives; transformation of
dyadic relations within the nuclear unit. Major studies with a focus on
Chinese family systems will be reviewed.

SOSC 523 The Social Psychology of Intergroup Relations

Relations between social groups — ethnic, gendered, national, religious
— and the sources of and solutions to intergroup conflicts. Employs a
social psychological perspective, focusing on the fundamental process of
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group identification: how the self develops an “us” or group identity in
relation to “them.”

SOSC 536 Science, Technology and the Family

This seminar examines the reciprocal relationships between technology,
social change and the family. Students are to critically examine some of
the theoretical writings on the economy, ecology, and the changing fam-
ily, the evolving nuclear family in the West in the nineteenth and Asia in
the twentieth centuries.

Lingnan College Hong Kong

Department of Social Sciences

SSC 3810 Education Policy

This course enables students to analyse contemporary issues in education
and to critically examine the goals and implementation of educational
policies. They are guided to: (1) understand the development of educa-
tional institutions in relation to the social, economic and political develop-
ment in society; (2) formulate arguments on educational opportunities in
terms of equality and equity; (3) analyse how the reproduction of sex and
class roles is manifested in the process of schooling; and (4) evaluate how
an educational policy accomplishes its goal in school and elaborate what
kinds of organizational and individual vested interests are involved in
facilitating or inhibiting its implementation.

SSC 3930 Family and Society

This course provides a comprehensive understanding of marriage and
the family in contemporary societies. Following the study of family for-
mation and life cycle processes, emphasis is given to the study of the
issues in marriage and the family and the family policy.

Note

1.  Gender-related courses refer to courses in which gender is one of the
components to be examined.
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Appendix II
New Gender Courses Offered by
The Chinese University of Hong Kong (1996-1997)

Gender-oriented Courses

Department of Government and Public Administration,
Law Programme

LAW 2110 Women’s Rights: International Perspective

This course will cover international approaches to the promotion and
protection of women's rights and the application of international legal
norms in various cultures worldwide. Particular attention will be paid to
problems of indigenous and refugee women, violence against women,
land and inheritance rights, reproductive rights and the conflict between
tradition/culture and women’s rights.

Department of Nursing

NUR 4130 Women’s Health and Nursing

The aim of this course is to examine the health needs of women working
and living in community and to consider the implications of those needs
for nursing practice. In order to meet this aim the course will address both
the physical and psychological needs of women. A major focus of the
course is the integration of theory and practice. This will be achieved by
introducing students to screening skills specific to women’s health, as
well as developing the students’” understanding of the significance of
research findings in advancing nursing practice in this important area of
health care.
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Gender-related Courses

Department of Econontics

ECO 3510 Family Economics

This course will provide an introduction to the economic analysis of such
family behaviour as human capital investment, fertility, mortality, mar-
riage, and divorce. It will also analyse the courses and consequences of
other family issues: bequests, old-age support and social security, sex
preferences (boys favoured in many developing countries), and so on. It
shows how to use modern microeconomics to analyse these family issues.
Real-world examples are examined and possible policy implications are
discussed. Students should have knowledge of basic microeconomics and
elementary calculus.

Department of English
ENG 3630 Language, Culture and Society

This course will present topics of importance in the sociolinguistic study
of the relationship of language, culture, and society. The course will focus
primarily on the sociology of language and the ethnography of communi-
cation but will also include an introduction to the sociolinguistic study of
language variation due to region, social class, ethnicity, gender, and age.
Topics will normally include: multilingualism, code-switching, diglossia,
language attitudes, language maintenance and shift, the ethnography of
communication, the influence of extralinguistic variables on language
variation and change, and the applications of sociolinguistics to educa-
tional policy, among others. Examples will be drawn from numerous
languages, cultures, and societies; emphasis will be placed on current
sociolinguistic issues in the Hong Kong context.

(The course has been restructured in this academic year, and gender is included
as n component to be examined.)

Department of Government and Public Administration

GPA 2150 Public Personnel Administration

Topics studied include: recruitment and selection methods; performance
appraisal; the merit system; pay structure and the comparable worth
debate; motivation and productivity; staff training and development;

Educating for Change 73

human resources planning, collective bargaining and labour relations; the
constitutional status of public sector employees; equal opportunity legis-
lation; latest trends in personnel management.

Department of Nursing
NUR 4160 Mental Health, Mental Iliness and the Myth of Madness

The aim of this course is to provide an understanding of the experiences
of mental health, mental illness and madness from both an intellectual
and professional angle. The content of the course will include discussions
on how mental health may be defined, mental illness and madness
throughout history, defining and classifying mental illness and madness,
the portrayal of mental illness and madness in the Arts, women and
mental illness, mental disorders: their nature, features and treatment, and
prevention of mental illness.

Department of Philosophy
PHI 3360 Legal Philosophy

This course examines normative and analytical topics concerning law.
Normative topics include: Should the morality of the majority be enforced
by the law? Should the law allow homosexual marriage? Should abortion
be legalized? Should capital punishment be part of the law? As regard
analytical topics, we shall study the writings of some of the following
jurists: Austin, Hart, Dworkin, Fuller, Finnis, Marx, and scholars of the
Critical Legal Studies Movement.

Reference

The Chinese University of Hong Kong Student Handbook 1996-97. Hong
Kong: The Chinese University of Hong Kong.



Educating for Change
Development of Women’s/Gender Studies
and Its Challenges for Hong Kong

Abstract

While presenting an overview of the development of women's/
gender studies in the West and in Asia, this paper aims to explore
what women’s/gender studies are, why they are needed and the
current issues and debates. In particular, the paper examines the
gradual growth of gender studies in Hong Kong as evidenced in a
survey of the gender courses offered at various universities. Re-
sults indicate that efforts have been made to promote gender
studies in the local context despite the formidable difficulties. In
light of Western experience and taking into consideration the
indigenous conditions, recommendations for future development
of gender studies in Hong Kong are made. It is pointed out that
the ultimate goal of gender studies is to educate for change —
change that will lead to a more balanced society and culture.
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